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\\ // AMBITION FOR ALL

A high-quality RE curriculum prepares pupils for success in later life.
The ambition for what pupi I be learned needs to be high for all
learners clally the most disadvantaged and those pupils with
SEND. Precise and red curriculum planning will enabl
leaders to articulate the building blocks that pupils will be taught so
they can achieve ambitious end goals.

PILLARS OF PROGRESSION

The three pillars of the curriculum are: substantive knowledge, ways of knowing,
and personal knowledge. Whilst each of these areas need considering in their
own right, It is not advised to treat them separately in terms of organising
content as there is significant interplay between them throughout the
curriculum. Collectively, progression in these areas constitute what it means to
‘get better at RE" to *knaw more, and remember more'. Leaders must be aware
of the different types of knowledge so that their planning does not lead to
pupils developing misconceptions.

SUBSTANTIVE KNOWLEDGE

This is the knowledge about religious and n
includes: the differont ways people express their beliefs; the artefacts
and i ated with religious and non-religious traditions; and
concepts which relate to religious and non-religious traditions. When
planning the precise detail of the curriculum, leaders should include
both the rich kn: je components and the connections between
these components, as both need to be taught to puplis.

n-religious traditions

WAYS OF KNOWING

Pupils also need 10 be taught how 1o know about religious and
figious traditions: the sc ip of RE. This is the

disciplinary knowledge of RE. Pugils should be taught how to
understand how the substantive knawledge came to be, how to
interpret the accuracy and validity of claims being made, the

i between and mi eptions, and the
types of methods used In enquiries, including the suitability of
these methods.

PERSONAL KNOWLEDGE

This is the growing knowledge of how puplls’ own values and beliefs
traditions. mportant

h citizenship or PSHE. Pupils will build this

not to conflate this

knowledge through refiection of how their own viewpoints relate to
the 'life worlds' of religious and non-religious traditions. When
eaders seloct content 1o provoke this, they should chosse concepts
which are highly relevant, such as meaning and purpose, justice,
and values

CURRICULUM CONTENT

It would be impossible to try to teach everything, and so what is taught
needs to be ur asa or recor of a religion
or non-religion. This means that representations need to be considered
carefully, as they will shape the leamers’ percoptions of religions based on
the content that it taght. The content should progressively lead pupits to
develop a mental model of religions and non-religions which enables
them to grapple with their global and complex nature, Content should
not be excessive, but should be cumulatively sufficient for pupils to
achieve the ambitious end goals of the curriculurm.

ACCURATE REPRESENTATIONS

Leaders must plan for precise and accurate representations of religions
and non-religions to avoid pupils developing misconceptions
Representations should enable teachers to teach without promoting a
particular tradition or avoiding less pleasant aspects of traditions,
Generalisations can be problematic as they can portray traditions
Inaccurately. Conversely, generalisations might be a useful teaching
pproach in primary so that n then build on these id
understand the nuance of traditions and beliefs. Modifiers such
and 'some' are important to avoid developing stereotypes.
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DEPTH VS BREADTH

Although curnculum content should teach the variation and diversity in
religions, breadth in itself is not enough. Leaders should plan for pupils
to learn in-depth content as this helps them understand the bigger
picture of religion and non-religion. Pupils may achleve deep
understanding through having multiple encountars with examples of
complex concepts, and by building their knowledge cumulatively so that
they have sufficient understanding to learn about some of the more in-
depth content. A focus on themes - such as ‘traditions' - can be
problematic, as it can fail to provide learners with sufficent knowledge,
leading to superficial understanding and stereotyping

SEQUENCING AND CONNECTIONS

High-quality curricula are coherently planned and well-sequenced. The
curriuclum should prepare pupils for what they are going to learn next, as
well as build on what they have previously learned. Secure prior knawledge is
mportant so that pupils can integrate ne t with their existing
schema. Leaders should also detail the connections between components of
knowledge that pupil ould also be taught. Sequencing is >
for teaching about sensitive and controversial topics. Pupils should have
nd concepts before address

wider conceptualisations of religion:
controversial ideas. This learning might come from other subjects, too.

PEDAGOGY

There are different cefi of - The Ed {l

the of RE to be the
classroom procedures, methods, and strategies that are used to
implement the curriculum. The successful implementation of
the curriculum depends on selecting appropriate methods for
pupiis to learn the intended content

TEACHING METHODS & ACTIVITIES

\ Teaching methods are effective when they enable pupils to 'knaw me
| remember more’. Learning activities are suitable when they reinforce learning
of the curriculum ‘object. It is important for teachers to be clear abou
‘object’ of the curriculum that they want pupils to learn about. By being clear
and pracise with their expectations of what pupils will learn, les
ble teaching to link with the curriculum goals <fully

ders can

RETRIEVAL PRACTICE

Retention of crucial knowledge - such as particular concepts and vocabulary
- isan important consideration. Retrieval practice, in its many shapes and
forms, is an effective way of achieving this. It is important that the right
toals for retrieval practice are chosen based on the type of knowledge being
retrieved. Some methods are suitable in some contexts and inappropriate in
others Sometimes, activities themselves enable recall, such as when pupils
draw on prior g to mak

ASSESSMENT

Assessment should be used sufficiently but not excessively. Formative

assessment allows fo laptive teaching and benefits the pupil in terms of
the feedback they receive Afl provides a very clear feedback
teachers Summative a ment often ties to whole

y pupil progress. When treating the curriculum as a progression model
summative assessment seeks to determine how much of the curriculum a
pupil knows and can remember

SCHOOL SYSTEMS

If a school classifies RE as a discrate subject in its own right, it is likely this will prevent
the content being diluted or receiving less attention than necessary. It is important
for schools to consider whether the time they allocate to RE is sufficient to deliver a
curriculum with an ambitious scope. Schools should also ensure that teaching staff
are well-prepared to teach RE as those with a secure subject knowledge, who can
foster a love for RE with pupils, and can address misconceptions, are the teachers who
should be teaching RE lessons.

5

CcpPD

It would be beneficial for teachers at both primary and secondary to develop
in 4 key areas: RE policy, RE content knowledge, RE pedagogical content

knowledge, and research in RE. Learning and development in these are
ly to benefit the quality of teaching and learning in RE across a school.

s is

www.marcrhayes.com

o @mrmarchayes
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The Process at Peters Hill

Our 12 step approach

y 12. Termly
11. Termly 'II:')thcaking
I 10. Schema I Markbooks

A 9 Assessment

2 fecm Hgoueas
|
7. Subject MTPs
MTPs

A 6. Topic
5. Overviews
A 4 Curriculum
y - Pathways
4 3. Subject (I;u.rrlculum
5 Intent rivers
I 1. NCPoS Research






At Peters Hill, our RE curriculum strives towards the
following aims:

* Provide an objective and critical study of religious and non-religious worldviews.

* Develop attitudes of curiosity, appreciation, awe and wonder, open mindedness and self-awareness.
* Develop skills of interpretation, empathy, investigation, discernment, reflection and expression.

* Help pupils reflect upon their own values and beliefs.

* Provide opportunities for reflection and personal response.

* To enable children to handle and explore a range of religious artefacts to enrich learning.

* Exploration through real life experiences including children’s own experiences, visits, visitors, internet
sites.



- We believe that in RE, all children should explore:

* Religious symbols

* Significant beliefs

Sacred texts

How people worship

Religious stories

Festivals



 Children become proficient in RE through building
substantive knowledge across the specific pathways of;

e Pathway 1 - Christianity
Pathway 2 - Judaism
Pathway 3 - Islam
Pathway 4 - Sikhism
Pathway 5 — Hinduism




e Curriculum Drivers - How do our whole
school values link to the subject?

* AMBITION (Success) — Ambitious learning outcomes will be provided for all children. Knowledge will be clearly established and
linked to previous learning.

* BELIEF (Confidence)- All children will have the opportunity to reflect on learning and see how their knowledge is improving
over time. Learning logs will show pupils the progress they are making and give the self-belief that they achieve well in RE

*  COMPASSION (Motivation) — Children will be encouraged to find out about world religions and ask appropriate questions to
deepen their understanding. They will be motivated by learning about significant beliefs so that their religious awareness
continually increases. Children will be motivated by an ‘enquiry’ approach to learning about religion.

* PRIDE (Knowledge)— All staff will teach RE with a clear understanding of what has come before and how this links to today’s
learning. Knowledge will be shared through good teaching.

* RESPECT (Responsibility) - Children will develop a responsibility for learning about Christianity and the principal religions
represented in Great Britain including non-religious worldviews. Children will have the opportunity to reflect on their own
values and beliefs and develop a respect for the values and beliefs of others.



Key Competencies

* The following documents set out the key competencies developed across
the range of topics in each year group.

* These key competencies are set out as pathways to demonstrate how they
link and progress throughout the school.

* These competencies are then planned into each topic through the half
termly medium term planning process.

* These competencies combine to make the total schema that teaching staff
use to assess the children at the end of the topic. This generates
assessment judgements as set out on the following slide and happens
three times a year.

* These total judgements average throughout the term. This total will fall
between 1 to 5 depending on the outcome of each topic.



MNovice Simple idea Relational Multiple Expert
idea Links understanding
1 2 3 4 5
The task is The pupil's The pupil's The different The previous
not attacked | response only response aspects have integrated whole may
appropriately; | focuses on one | focuses on become be conceptualised at a
the pupil relevant aspect. | several relevant | integrated into | higher level of
hasn't really aspects but they | a coherent abstraction and
understood are treated whole. This level | generalised to a new
the point and independently is what is topic or area.
uses too and additively. normally meant
simple a way Assessment of by an adequate
of going this level is understanding
about it. primarily of some topic.
quantitative.

Well below - Below - Emerging - Secure - Mastered -
Has significant Can access key Started to unlock key Securely unlocked the
difficulties in competencies of the competencies of the key competencies of

Can apply the
competencies of the

successiully schema but need schema but not yet the schema. Nao schema with fluency in

accessing the significant support to secure. Support can support is required. :
|:-|:||"|'|FE1:E|'|i-E5 do so. be requirEd. dlﬁEFEnt CONtexts.




Key Competency Expectations

Working well below the standard. Has significant difficulties in accessing the key competencies.

Below
Working below the standard. Can access key competencies of the schema but needs support to do so.

Emerging

Emerging towards the standard. Started to unlock key competencies of the schema but not yet secure. Support can be
required.

Secure
Meeting the standard. Securely unlocked the key competencies of the schema. No support is required.

High attaining within the standard. Can apply the competencies of the schema with fluency in different contexts.



Key Competency Progression

Autumn % Spring % Summer %
1.0-1.9 1.0-1.9 1-1.9
20-24 Below =9 2.0-2.9 Below 2.0-2.9 Below
2.5-34 Emerging = 38 3.0-34 Emerging 3.0-34 Emerging
3.5-4.0 Secure =13 3.5-4.0 Secure 3.5-4.0 Secure
4.1-5




Key
Competencies

T—
Chrishunil‘lj

Pathway 1
Christianity
— Christmas

Pathway 1
Christianity -

Easter

YI- Creakion (Autumn )

T know that Chriehans beleve
God created the world. T can
remember u\e Chnshon
CI'&OH»OI’I dﬂl’H ﬂl'ld remll
some of lhe things thal God
rmde.

T can dhark o exploin why I
Hhunk God wanis Chrichans ko
lock a ler the world.

Y2 — What did Jecus Teach
(Aubumn 1)

I con recnll a SI.'BI'H or gl\ie
an MI’I\F‘E G-F when IEELLS
showed kindness.

I con mH l}' I H'HI'IL'
Chrichians should be kind and

gwe G reason.

Y3 -J&E\.IS HldeE
(Sprng !

I can rekell o ctory about
I&H.IS h&ﬂllﬂg SOMeane. Iﬂll’l
gve o Chrishan viewpoink
oboul one ﬂJ: .]-EEIJSI hwllng
mlrocl%.

I can mH W‘hELhEI' I Hﬂﬂk
Jesus healed peaple and why.

Y‘i— - PI'GHH' ﬂl'ld Uurshlp -
Do peaple need ko go ko
church o chow bhey are

Chsshans?” RERE)

I can ENPI-O"I SO0me G-F ule
ways that Chrichians worship
(ot o church or ot home.) g,
singing. reading the bible,
praying, kaking Haly
Cummunl.un)

I can cay why T think the
church may be imparkant ko
Chrishons

Y5 — Beliefs and Prackices
= showing commitment ko
(God

I can descrlbe how le:JfEI'EﬂL
Pmclices enohle Chn.s]:mns lﬂ
show their commitment ko God
and understand that some of
these wall be more signi picank
hﬂ SO0me Chrlslwns Lhﬂﬂ
GHIEI'S.

I can explain why I think
come \\‘OHS OJ: show‘lma
commitment to God would be
beH:er uml'l GH'VEI'E -FUI'
Chrishans.

Y6 Beliep and Meaning — Is

ﬂl'lHH'llﬂg ever elvernnl?

(Sprng

I can describe what o
a'll"l&hﬂﬂ mlghl leam J:ml'l'l a
bible stary about love and
oboul IlJ:e n_Fler deﬂu'l_ I can
make links belween Chrishan
belieps and whether anything
15 ebernal.

I can ENPIDII'I I'IIH own bellej’s
about whether anything is

ever Ekl’l’lﬂl\.

1~ Christmas story -
Gifts — What gift
would | give to Baby
Jesus?

| can recall some of
the main events
from the Christmas
story. | can name
some of the gifts
that the wise men
gave to Jesus.

| can sUEgest & gift
that | would give to
baby Jesus and say
whiy.

¥2 -Jesus 3s a gift
from God — why did
God give lesus as a
gift to the world?

| can rememiber the
Christmas story. |
can begin to explain
that Christians think
Jesus was & gift from
God to the world.

| can gihve 3 reason
why Christians
beliave that God
Zawe Jesus to the
world.

3 - Has Christrnas
lost its trus
m=aning?

I can begin to
explain the true
m=aning of
christmas fior
Christians.

| can say what
Christmas means to
Christians and what
it m=ans to me.

4 - What is the

most important part
of the Mativity story
for Christians today?

I can describe
something 2
christian might learn
about Jesus from a
Christmas symbal.

I can a5k guestions
about what
Christmas means to
Christians and
compars this to my
own thoughts,

5 — the Christmas
story trus?

| can start to explain
that Jesus was the
incarnation of God.
| cam recall some
differences in the
different accounts of
the Christmas story.
| can start to explain
that true can mean
diffierent things
relating to the
christmas story

& - How significant
is it that Mary was
lesus's mother?

I can explain some
reasons why Mary
was chosen to be
Jesus hother,

1 know what
incarnation means.
I can start to explain
the impartance of
Mary being Jesus'
mather and what |
think about this.

1 — Palm sundzy

| zan recall the main
2vents in the story
of Palm Sundzy and
begin to explain how
| kniow Jesus was
special

| can start to show
that Jesus is special
to Christians.

Y2 — Resurrection

I can recall parts of
the Easter story 2nd
zay what Christians
belizve happened on
Easter sunday.

| can suggest what |
think happenad to
JETUS.

3 — Forgivenass

1 can say what same
christian symbaols
mean: cross, bread,
wine. | can start to
explain why
christians belizve
lesus death is
important.

| can start o reflect
on whether | agree
with Christizan beliefs
about Jesus' death.

¥4 - 15 forgivenass
alhways possible?

I can recall a biblical
story about
forgiveness and
describe what &
Christian might learm
about forgivensess
from this.

| can give my own
opinion about
forgiveness.

¥5 - 0id God intend
Jezus to be crucified
and if 50, was Jesus
aware of this?

| can start to explain
whether God
intended Jesus to be
crucified or whather
Jesus' crucifixion
was the
consequence of
events during Holy
wizek,

| cam start 1o
EXpress my opinion
about Jesus’
crucifizion being His
destiny.

Y& - 15 Christianity
=till & strong religion
2000 years after
lesus was on earth

| can describe one
way that Christianity
s=ems to be & strong
religion today and
suggest how this can
be counteracted.

| can give my
opinion 35 to
whether Christianity
is @ strong religion
mows and say why |
thimk this.




Pathway 2
Judaism

Key
Competencies

¥1—Shabbat

| cam use the right
names for things
that are special to
Jewish people &t
shabbat. | can recall
some of the things
that lewish people
do 1o celebrate
shabhat.

| cam start to explain
hiowr Jewish beliefs
affect decisions theay
make.

Y1 — Hanukksh

| Cam recognise somes
symbols used at
Hanukkah.

| cam start to explain
how a Jewish child
may feel when
tzking part in
Hanukkah activitizs.

¥4 — Baliefs and
Practices — The Jlews
relationship with
God. (Autumn 1]

| cam explain soms
Jewish belisfs about
God. | knowr whog
Abrsharm and Moses
are important to
Jews.

| cam explain soms
ways in which
Jewish people show
they hawe a special
relationship with
God.

Y4 — Passover
[Spring 1}

I cam use the right
vocabulary for some
things that are
special to Jews. 1 can
describe some of the
things Jews do to
show respect to
God. | can ask
questions about an
aspect of Passover
or kashrut to find
outwhy itis
impartant.

I can give my
opinion about how it
would feel to keep
Kashrut.

¥4 — Beliefs and

Practices. -
1)

| can describe some
of the ways that
Jews choose to show
commitment to Sod
and arn starting to
understand that
they do this in
diffarent ways.

| Cam EXpress an
opinion on which
ways | think might
be best for Jews to
show their
commitment to God
and start 1o give
reasons.




PDH\WGH 3

Islam

Key

Competencies

¥l — Introduchon o Iclam
(Spring D

I know thal Tam 15 a
rebigion ond iks jul.lawers are
colled Muslims

I can Hiﬂl'l-hﬂ some DI:I‘J'BCIIS
that are important bo Muclime
I can dGEﬂ'lbﬂ SOme H"IAH'VGS
thak Muslims do because of
their belie ps

Y — Stgnl-flmnl I:.elLeF.
(Spring

[ know some signi picant
belie ps that Muslims have
aboul God

I con recall the main events
in the clory of Muhammad's
first revelohion

I can suggest ways in which
Mushm belie fs obout (od
may be aimilar or perhaps
digperent to Chrichian belieps
aboul God

¥2 — Prayer_and Belonging
=l

I know the meaning o5 Salal
and how Muslims prepare for
prayer.

I can say some ways how
praying 5 himes o day helps
Mushims and explain why His
may also be dippicult

I can talk abouk how Muslims
seel o sence of belonging
when they ore with other
Musims.

Y2 — Ha))

I can I"ECﬂ“ SOMme ﬂJ.' H"IvE
H'I-ll'lgﬁ H'Mll are I-mpurl-nnl: l'ﬂ
Muslims during Ha ||

I can dart ko explain the
importance o ; Hajjloa
Mushm.

Y6 — Beliegs and Prachices
— showing commiment ko
God. (Aubumn 1)

I know that Muclims chow
commitment ko (God by
gollowing the 5 Pillars of
Tslam. T can explain some of
the ways that Muchims chow
commitment ko (od.

I can explain why Muslims
show commitment bo God in
dipperent ways

and suggesk whal I think 1s
the besk way por Mushims o
show commitment o God.

Yé - BELI-EJ‘E ﬂl'ld- marnl VIEWS I_ LI-j‘E ﬂj‘lﬂr d-l:'.ﬂH'l.

I can l'.'lEECI'lhE SOme ﬂ-F H'IE WGHG H"iﬂl.' “l-‘;hl'ﬂ& ITH I‘ﬂ lﬂﬂd IWES
H'Ilﬂll are FESPGCI.'J:U[ |:ﬂ' Gﬂd.

I con ENFIIDI.I'I- hﬂ"ﬁ' belleﬂng n .I"I.L"hll'ﬂh III-IZJIUGFM:&E P‘.I-'EI-H'I'IG I'D d-ﬂ'
their hest lo leod good lives

I can recugnu;e Whﬂl‘ mull-\ra.l-es or I.nflumces me Lﬂ' LEGI‘.{ a gﬁlﬂd
life and compare it with what mokwates and in fluences Muslims




Pathway 4
Sikhism

Key
Competencies

¥ — Beliefs and
Prasctices

Do the teachings of
SikheEm help Sikh's ko
lead a hetter lifs?
{hutumn 1]

| Emrw some of thie
migin teachings of
Sikheam. (worship,
wear the Sk, read the
Sikh special book; Guru
Grankh, Sahib)

| can explain samea of
the things that Sikhs
da to show their
religian is important to
themegkeen God in
miind ot all times,,
sharing, make an
hamest living)

¥3 — Sharing and
Community

| cam describe some
ways that sikhs
zhare and explain
why this is
impartant to them
because of their
belisfs.

| can explain i |
think sharing is
important or not to
Sikhs.

Y3 — Prayer and
wiorship —what is
the best way to
show commitment?
| cam describe some
of the ways sikhs
show commitmsant
to God.

| cam start to
svaluate which ways
| think may show
mare or less,
commitment to God
far zikhs.




Pathway 5
Hinduism

Key
Competencies

Y5 — Prayer and
Wiorship—what is
the best way to
show cornmitment
to God? (Aauturmin 1)

I can use the right
names for things
thiat are special to
Hindu's. {temple,
shring, Puja,
pilgrimzge, Oharma,
Wiadas]

I can explain soms
of the ways that
Hindu's show

commitment to Sod.

I can express why |
think Hindu's might
choose different
ways to show
commitrment to God

5 -: Hindu Beliefs
How can Brahman
be everywhers and
in everything?
5pring 1

I can describe what
a Hindu believes
about Brahman and
can start to explzin
the belief that
Brahman is in
sverything. 1can
make links betwsen
Hindu beliefs about
Brahman and how
Hindus live their
liwes.

| cam express my
understanding of
hiow Brahman can [
cannot bein

everything.

5 - Himduizm_Beliefs
and pdoral values
Do beliefs in Karma,
Samsara and
mcksha help Hindus
lead good lives?

I can describe 3
Hindu belief relating
to life after death
and explzin the
impact of this on a
Hindw's lifie.

| c3n express my
own wiews about
Hindu beliefs and
whether they make
s=nss to me or not.




IMPLEMENTATION |



Foundation 5tage - Reception  Christianity, Judaism, Islam, Sikhism, Buddhism

Autumn 1
Religion: Christianity / Judaizm
Theme: Special people
Key Quastion: What makes paople specizl?

Autumn 2

Religion: Christianity

Theme: Christmasz

Key Quastion: What is Christmas?

spring 1
Religion: Islam ¢ Judaism
Theme: C=l=brations
Key Quastion: How do people celsbrate?

TOPIC

OVERVIEW

spring 2

Religion: Christianity

Theme: Easter

Ky Quastion: What is Easter?

Summer 1

Theme: Story Time
Key Question: What can we learn from stories?

Religion: Islam ¢ Buddhism / Christianity / 1slam J/ Sikhism

Summer 2

Religion: Islam Christiznity / 1slam # Judaism
Theme: Special Places

Hiey Question: What makes places special?

Year |  Chrichanily. Isdom and Judaisn
Auksma |

Religion: Chrichanily

Thm: Crenl-l.un

Kﬂg ﬂua;l-l.un: DO&E Gﬂd wunl- Chl'l&l‘lﬂ!‘lls lﬂ LOGL' ﬂJ’l’EI’ l-he wurld?

o

Aulumn 2

Religion: Chrishaniby

Theme: Chrclmas

KEH (hesl'l.un: 'h'hnL HL-FI 'ﬁ'ﬂuld:[ |'IO'I|E HL’I‘EI’L Lﬂ J’ESUG lf HE hﬂd heen h}m in I'I'IH me
and nok in Bethlehem?

Spring |
Religion Islam
Theme: Introduchon ko Islom

Kﬂg ﬂuﬁl-l.un: DUES IJEH'IH a Husll.m muke a dIJIJIEI"EHCE lﬂ- hﬂ'ﬁ' HU.SLHTLE h'le

Spring 2

Religion: Chrishanily

Theme: Palm Sunday

Key Queshon: Why wos Jesus welcomed like o king or celebrily on Palm Sunday?

Summer |

Raigo: T

Theme; Shobbal

Key Queshion: Is Shabbok important ko Jewish children?

Summer 2

Raig: T

Theme: Chanukah

Key Queshion: Does celebrating Chanukah make Jewish children peel dose bo God?




Year 2 Chrichanily and Islam

Aulumn | Aulumn 2

Religion: Chrishanily Religion: Chrishaniby

Theme: What did Tesus Teach? Theme: Chrishnas Jesus as o gigt prom God TOPIC
Key Queshon: Ic it posable ko be kind o all of the hme? Key Quechon: Why did God qwe Tecus ac a qift ko the world?

iingﬂ— possi people oll o ﬁngz— hy g 9 OVERVIEW
Religion: Islam Religion: Chrishaniby

Theme: Signi _|:I-conl |Je|.I-EP; Theme: Easter - Resurrechion

@MWH is God I.mparlunL to Muslime? Keg OQueshon: Is i} brue thal Jesus come back o llj'e uﬂcun?

Summer | Gummer 2

Religion Ieam Religion: Tean

Th.;m: P‘ra.Her and Belﬂngmg Th;m: Hu.JJ

K\!H ﬂuﬁ;lrl.un: Dues prugl-ng IJI: rﬁaulnr lﬂl‘ﬂl"‘l‘ﬂl-‘& E\I‘ErﬂdﬂH I'IﬂlP a HIJ-SlI-I'I'I In hl.sﬂmr KEH []'I.lﬁl‘lﬂﬂ: Dues mmplaling Hﬂu muke a3 PEF‘E-DH a beHer Husl.lm?

Year 3 Christianity and Sikhism

Autumn 1 Autumn 2

Religion: Sikhism Religion: Christianity

Theme: B=liefs and practices Theme: Christrmas

Key Question: Do the teachings of Sikhism help sikh's to lesd & | Key Question: Has Christmas lost its true meaning?

better life?

spring 1 spring 2

Religion: Christianity Religion: Christianity

Theme: Jesus Miracles Theme: Ezster - forgivensss

Key Question: Could Jesus reslly heal people? Were thess Key Question: What was 'good’ about Good Friday?

miracles or is thers zome other sxplanation?

summer 1 Summesr 2

Religion: Sikhism Religion: Sikhism

Theme: Sharing and Community Theme: Prayer and Worship

Key Question: Do Sikhs think it is important to shars? Key Question: What is the best way for 3 Sikh to show
commitment to Sod?




Year 4 Christianity and Judaism

Autumn 1

Religion: Judaism

Theme: B=liefs and Practices

Key Quastion: How special is the relationship Jews have with
=od?

Autumn 2 — Christmzs

Religian: Christiznity

Theme: Christmzas

Key Quastion: What is the most important part of the
Mativity story for Christians today?

apring 1

Religion: Judsism

Theme: Passover

Key Quastion: How important is it for Jewish people to do
what Sod asks them?

apring 2

Religian: Christiznity

Theme: Esster

Key Quastion: |5 forgiveness always possible?

Summer 1

Religion: Judaism

Theme: Beliefs and Practices

Key Queastion: What is the best way for 3 lew to show
commitment to God?

Summer 2

Religion: Christianity

Theme: Prayer 2nd Worship

Key Queastion: Do people need to go to church to show they
are Christians?

TOPIC

OVERVIEW

Year 5 Christianity and Hinduism

autumn 1

Religion: Hinduizm

Theme: Prayer and worship

Key Question: What is the best way for 3 Hindu to show
commitment to Sod?

Autumn 2

Religion: Christizanity

Theme: Christmas

Key Question: |5 the Christmas story true?

spring 1

Religion: Hinduizm

Theme: Hindu Belizfs

Key Question: How can Brahman be everywhers and in
sverything?

spring 2

Religion: Christianity

Theme: Ezster

Key Question: Did God intend Jesus to be crucified and
if 50 Was Jesus aware of this?

Summer 1

Religion: Hinduizm

Theme: Bzliefs and Moral values

Key Question: Do beliefs in Karma, Samsara and Moksha help
Hindus lead gux-l:l livas?

Summer 2

Religion: Christianity

Theme: B=lisfs and Practices

Key Question: What is the best way for a Christian to show
commitment to God?




TOPIC

OVERVIEW

Year 6 Christianity and Islam

Autumn 1 Autumn 2

Religion: Islzm Religion: Christianity

Thieme: Beliefs and Practices Thieme: Christmas

Key Question: What is the best way for a Muslim to show Key Question: How significant is it that Mary was Jesus's

commitment to God? mothar?

spring 1 spring 2

Religion: Christianity Religion: Christianity

Theme: B=lisfs and Meaning Themie: Ezster

Key Question: |= anything ever eternal? Key Question: |= Christianity still 3 strong religion 2000 years
after lesus was an earth

summer 1,/ 2 Beligion: 1slam  Theme: Beliefs and Morsl views  Key Question: Does belief in akhirah [life after death) help

hAuslims l2ad good lives?







RE in the EYFS

« The EYFS framework is structured very differently to learning within key stage one and two as it
is organised across seven areas of learning rather than subject areas. The aim of this document is
to help subject leaders to understand how the skills taught across EYFS feed into later learning.

* Religious education is not a statutory part of the national curriculum but state funded, local
authority schools must provide a basic curriculum. Schools designated as having a religious
character are free to make their own decisions in preparing their syllabuses. Each local authority
will have an agreed syllabus so it is important RE subject leaders are aware of the agreed syllabus
and how statements from the 2020 Development Matters feed into that particular syllabus.

« The table below outlines the most relevant statements taken from the Early Learning Goals in the
EYFS statutory framework and the Development Matters age ranges for Three and Four-Year-Olds
and Reception.

« The most relevant statements for RE are taken from the following areas of learning:

Personal, Social and Emotional Development
Understanding the World



Three and Four- Personal, Social and Emotional Development : Develop their sense of responsibility and membership of a
Year-Olds community.
Understanding the World . Continue to develop positive attitudes about the differences
between people.
Reception Personal, Social and Emotional Development *  Seethemselves as a valuable individual.
Think about the perspectives of others.
Understanding the World : Talk about members of theirimmediate family and
community.

Name and describe people who are familiar to them.

Understand that some places are special to members of their
community.

Recognise that people have different beliefs and celebrate special
times in different ways.

ELG Personal, Social and Emotional Building Relationships * Show sensitivity to their own and others’ needs.
Development
Understanding the World Past and Present . Talk about the lives of the people around them and their roles in
society.

Understand the past through settings, characters and events
encountered in books read in class and storytelling.

People and Communities . Know some similarities and differences between different
religious and cultural communities in this country, drawing on
their experiences and what has been read in class.







Dudley Agreed Syllabus

Key Concepts Link

Key Knowledge and Pathway

Vocabulary

Activity

Generic RE Christianity

Pupils

should learn about Christi
an stories that are

in the Bible They should e
nquire into what values,
beliefs or meaning

these stories may

also be expressing. Pupils
should be encouraged

to share their views and
thoughts in response

to any message

these stories may

give expression

to and begin to

make the attempt to
explain or support

their views

Provide an objective and
critical study
of religion and religious views.

Develop attitudes of

curiosity, appreciation, awe
and wonder, open mindedness
and self-awareness.

Develop skills of
interpretation, empathy,
investigation, discernment,
reflection and expression.

Help pupils reflect upon
their own values and beliefs.

Provide
opportunities for reflection and

personal response.

Agreed Syllabus

| know that Christians believe
God created the world.

| can remember the Christian
Creation story and recall some
of the things that God made.

| can start to explain why
| think God wants Christians to
look after the world.

Belief - To accept
that something exists or is true.

Belonging - To be part of
or belong to something.

Bible - The Christian Holy Book

Creation - To make or
bring something into existence.

Christianity - The religion
based on the life and teaching of
Jesus.

Christian - A believer
in Christianity.

Faith - To trust or
believe in something or someone.

God - The one
supreme being that is perfect
in wisdom and goodness

Religion - A set of
beliefs and practises.

1. What does creation mean to me?

Given a range of resources children given a short time to create
something. Discuss what a creator is and how it feels to create
something. Take a walk to Identify things in natural world that have
been created. Reflect on how these things may have been created and
by whom. Introduce religion Christianity, Listen to creation

story and recognise that Christians believe that God created the world
Challenge-What natural creation in the world do you think is amazing
and why?

2. How do Christians believe the world was created?

Listen to the story again and identify things that God made. Use
Picture cards to explore and recall which Christians believe were
created by God in the Christian Creation story. Draw images to
represent this. Sequence images to retell the story.

Enrich-What are you thankful for and why? Write a thank you note
for something God created that you are thankful for and why. (Add
notes to a reflection tree/area)

3. Why should we look after the world we live in?

Read the end pages from God's Wonderful Earth story and reflect on
how our world gets spoilt.

Ask and answer questions with shoulder partners.

Do you think God wants Christians to Look after our world? Should we
look after the world? How can we look after our world? Select pictures
to show which might please /displease God.

Extend-How can we look after the world we live in?




Dudley
Agreed Syllabus

Key Concepts Link

Key Knowledge and
Pathway

Vocabulary

Activity

KS1 Core RE - Christianity

Provide an objective and critical study
of religion and religious views.

Develop skills of interpretation,
empathy, investigation,
discernment, reflection and expression.

Help pupils reflect upon their own
values and beliefs.

Provide opportunities for reflection
and personal response.

| can recall some of the main
events from the Christmas story.

| can name some of the gifts that
the wise men gave to Jesus.

| can suggest a gift that | would
give to baby Jesus .and say why.

Angel - A spiritual being sent as
a messenger by God

Bible - The Christian Holy book.

Christmas- A Christian festival
which celebrates the birth of Jesus.

Festival - A day or several days
on which a celebration takes place.

Gold Frankincense, Myrrh- The gifts
given to Jesus by the wise men.

Jesus - The founder of Christianity, also
referred to as Jesus Christ

1. Why do people celebrate Christmas?

Children to describe a special gift that they have been given and explain why it
was special. Identify times when people receive gifts throughout the year. .
Listen to simple version of Nativity story to identify why some people celebrate
Christmas.

Complete a simple sequence story events using pictures

Challenge Which gift do you think would be suitable for Jesus and why?

2. What happened at the first Christmas?

Children to listen to simple version of Nativity story and use talk partners

to retell main events

Make story sticks to retell story to peers

Expand Discuss How you think the angels and shepherds felt when they heard
the news?

3. Why do we give gifts at Christmas?

Identify gifts given to babies nowadays.

Identify gifts given to Jesus in story of First Christmas. Look at images / smell
frankincense and Myrrh.

Explain to children why these gifts were given.

Apply understanding to suggest what gift they could give to Jesus.

Children to draw own gift idea and justify why this would be their chosen gift.
Challenge Why do you think Christians give gifts at Christmas?

Assessment task- recall main events in Christmas story / List the gifts given to
Baby Jesus. What gift would you give — Explain why



Key Concepts Link

Key Knowledge and Pathway

Vocabulary

Activity

KS1 Islam - Core RE

Teaching will be sequenced
providing a clear
understanding of what has
come before and how this
links to today’s learning.

Develop skills of
interpretation, empathy,
investigation, discernment,
reflection and expression.

Help pupils reflect upon their
own values and beliefs.

Provide opportunities for
reflection and personal
response.

Exploration through real life
experiences

including children’s own
experiences

Islam

| can recall that Muslims are believers in
Islam

| can identify some objects relating to Islam
Including mosque, Qu’ran, crescent moon
and star

| can ask questions about Islam

| explain how and why Ramadan is
observed

| can investigate how Eid is celebrated
(Upper school to be interviewed about Eid
and children to recall findings?)

Religion - A set of beliefs
and practises.

Islam - The religion

believed in by Muslims.

Muslim - A person who
believes in and practises
Islam.

Ramadan- A time of
fasting for Muslim's

Eid — A Muslim Festival

1 What does it mean to belong to a family?

What does it mean to belong? What does it mean to belong in a family? What roles are there in the
family? Eg brother, father, sister, cousin

What do different families look like? What do different families celebrate? What jobs do people do in
families? How do families spend time together? Why is your family special?

Broaden- Can you identify different families in our class.

2 What does it mean to be a Muslim?

What faith do Muslims follow? (Islam) Where is a special place for Muslims? Where do they come
together to worship? What is Agigah and the Qu'ran? Muslims believe in Allah.Why is Allah so special to
Muslims. Discuss the five pillars of Islam and what they represent. Find out how Muslim babies are
welcomed into Islam. Find out what happens at the Agiqah.

Extend - Compare the difference between how Christian babies are welcomed and how Muslim babies
are welcomed

3 Which objects are special to Islam?

Research and identify which objects are related to and special to Islam and why.

Prayer mat, prayer beads, Qur'an stand, prayer mat, shoe stand

Challenge Children to create a pattern for a prayer mat. Discuss the importance of the pattern and not
pictures of people or things.

4 How do Muslims celebrate Ramadan?

Find out what Ramadan is and how it is celebrated.

Understand that Ramadan is a period of fasting. Compare to Easter for Christians. Talk about how going
without things helps you to focus on what is important. Discuss what happens during Ramadan and how
it is celebrated at the end.

Challenge Can you plan a party to celebrate the end of Ramadan

5 What do Muslims do to celebrate Ramadan and Eid?

Children to find out what it is like as a Muslim to celebrate Ramadan and Eid. Children to make Eid arts
and crafts. Cards , lanterns, moon pictures

Broaden Can you compare the similarities and difference between Ramaden and Eid and a Christian
celebration?

6 How do Muslims celebrate Eid?

Children research how Muslims celebrate Eid. Decorating hands with Mehndi, praying, visiting the
mosque, giving cards and gifts, eating together

Broaden link to Art- Children to create Mehndi patterns to decorate a Muslim's hand.




DAS Key Concepts Link Key Knowledge and Vocabulary Activity
Pathway
KS1 Core RE - The RE curriculum pathway is designed to |Pathway 1 — Christian-A believer 1. Can |l identify people who are special to me and my family?
T build on Christianity — Easter in Christianity. Children to think about how we would welcome a special person if they came to visit.
Christianity v

and develop the children’s knowledge and
understanding of religion. Our focus this
term is Christianity.

To provide an objective study of religion
and religious views and to develop
attitudes of curiosity, appreciation, awe
and wonder, open mindedness and self-
awareness.

Teaching will be designed to provide
opportunities to explore Religious
symbols:

Significant beliefs: Religious stories

and Festivals and

to allow opportunities for reflection

and personal response.

Children will be encouraged to ask
guestions to deepen their understanding.

I can

recall the main events i
n the

story of Palm Sunday a
nd begin to explain ho

w

| know Jesus was speci

al

I can
start to show that Jesu
s is special to Christians

Cross- The main symbol

of Christianity.

Disciples- Followers of Jesus
during his life.

Easter-The Christian

festival during which the

death and resurrection of Jesus
is recalled

Faith- To trust or believe

in something or someone
Founder-A person who creates
or starts something new.
Festival-A day or several days
on which a celebration takes
place.

Holy- Something that is very
special because it is connected
to God.

Palm Sunday-The day on which
Jesus entered Jerusalem on a
donkey at the start of Holy
week.

Jesus- The founder

of Christianity, also referred

to as Jesus Christ

Children to recall and share special people who visit their house. Describe how they
prepare for special visitors and how they welcome them into their home?

Broaden — what makes someone a special person? Does someone have to be famous to
be special?

2. Can I retell the story of palm Sunday?

Recall Who Jesus is and what children know about Jesus. Listen to the story of

Palm Sunday and find out about Palm Sunday traditions today. Retell story using

simple pictures Describe how characters might feel?

Challenge — Can you retell the story?

3. Can | suggest how | might welcome Jesus if he came to town?

Recall Palm Sunday story and how Jesus was welcomed.

Children to think about how they might welcome a special visitor to school. Describe how
they might welcome Jesus if they were part of the crowd welcoming him - explain why
you would feel this way? Explain that Christians believe that Jesus is important because
they believe he is the Son of God. Children Explain how they think Christians might
welcome Jesus to town.

Expand — If you could plan a welcome party — what would it be like?

4. Can | sequence the Easter story?

Children to listen to a simple version of the Easter story. Children recall where this story
can be found -Holy bible. Children to identify that the cross is a special symbol that
represents Christianity Children to complete a sequence to retell the story. Challenge —
How might you have felt if you were in the crowds at different stages in the story

5. Assessment Task

Children to identify religious symbol associated with Easter.
Identify Jesus as the founder of Christianity

Recall main events in Palm Sunday Story.



DAS

Key Concepts Link

Key Knowledge and
Pathway

Vocabulary

Activity

KS1 - Generic RE -
Judaism

The RE curriculum pathway is designed to
build on and develop the children’s
knowledge and understanding of religion.
Our focus this term is Christianity.

Our intention is to provide an objective
study of religion and religious views and to
develop attitudes of curiosity,
appreciation, awe and wonder, open
mindedness and self-awareness.
Teaching will be designed to provide
opportunities to explore Religious
symbols:

Significant beliefs: Religious

stories and Festivals and to

allow opportunities for reflection

and personal response.

Children will be encouraged to
ask questions to deepen
their understanding.

Pathway 2 — Judaism —
Shabbat

| can use the

right names for
things that are special
to Jewish people

at Shabbat.

| can recall some of
the things that Jewish
people do to
celebrate Shabbat.

| can start to explain
how Jewish

beliefs affect
decisions they make.

Challah bread - A twisted

or plaited bread eaten by Jews.
Jew-A

person who believes in Judaism.

Jewish - Something associated
with Jews or Judaism.

Judaism - The religion of

the Jewish people.

Kiddush Cup - A special cup for
the Kiddush blessing.

Sabbath — A day of rest

Shabbat — A day of rest

for Jewish people.

Star of David - A symbol

of Judaism.

Synagogue - A place

of worship used by Jewish peopl
e.
Torah - A scroll that

contains the first five books of
the Jewish bible.

1. What makes our week special?

Staring from children's experiences identify things that children do on
different days of the week. List daily experiences. Relate this to how some
days have special significance to religious people.

Identify Religion of Judaism and their special day called Shabbat.
Challenge — What special days are celebrated by your family?

2. What happens during Shabbat?

Explore how Shabbat is celebrated in a home and at Synagogue.
Outline events that happen during Shabbat using picture prompts.
Extend — How is being a Jewish child similar or different to your life?

3. How is the Shabbat meal celebrated?

Reinforce and continue to explore how Shabbat is celebrated in a home.
Identify the importance of the Shabbat meal and complete and label the
items on the Shabbat table. Apply understanding to explain how a child
might be feeling at Shabbat

Challenge — If you could plan a special meal, what would your special meal be
and why?

4. How do Jewish beliefs influence decisions they make?

Reflect on learning about Shabbat. Watch class clip to reinforce learning and
child's beliefs about Shabbat.

Children to apply understanding of Jewish beliefs to suggest how they might
affect the decisions they make and explain how a Jewish child might respond
when asked to go to a party on Shabbat.

Extend — How might it feel to do things differently to others?

5. Assessment task



DAS

Key Concepts Link

Key
Knowledge and Pathwa
y

Vocabulary

Activity

KS1 - Generic RE -
Judaism

The RE curriculum

pathway is designed to build

on and develop the children’s knowle
dge and understanding of religion.
Our focus this term is Christianity.

Our intention is

to provide an objective study of
religion and religious views and

to develop attitudes

of curiosity, appreciation, awe

and wonder, open mindedness

and self-awareness.

Teaching will be

designed to provide opportunities to e
xplore Religious symbols:

Significant beliefs: Religious stories
and Festivals and to allow opportuniti
es for reflection and personal
response.

Children will be encouraged to ask
questions to
deepen their understanding.

Judaism

|
can recognise some sy
mbols used

at Hanukkah.

| can start to explain
how a Jewish

child may feel

when taking part

in Hanukkah activities.

Celebration -A special event

Faith -
To trust or believe in something
or someone.

Festival - A day
or several days on which a celebratio

n takes place.

Hannukah -The
Jewish festival of light.

Hannukiah -
A special Jewish candlestand used at

Hanukkah
Latkes - Pan fried potato pancakes.

Jew -
A person who believes in Judaism.

Jewish -
Something associated with Jews or J
udaism.

Judaism -The religion
of the Jewish people.

Synagogue -A place
of worship used by Jewish people.

1. What do | know about celebrations?

Children to share their knowledge and explain about own experiences

of celebrations. Identify what is meant by a celebration and when it happens.

What is a celebration? How do you celebrate special events? Apply understanding to list ways to
celebrate teddys birthday: make cards/ bunting / play a party game for Teddys birthday
Broaden — What makes a celebration special?

2. What is the celebration of Hanukkah?

Outline knowledge of Judaism from previous learning. What do you already know

about Judaism?

Children to watch and listen to clips to find out about Hannukah.

Identify facts about Hannukah and discard non truths. Summarize what Hanukkah is and why it is
celebrated. Why is Hanukkah celebrated? And by Whom?

Challenge - What other facts can you find out about Judaism?

3. How is Hannukah celebrated by Jewish people?

Identify artefacts relating to Hanukkah — Hanukkiah / cards/Dreidel etc.. watch clips to find out
more about Hannukah and how it is celebrated. How do Jewish people

celebrate Hanukkah? Describe how Hannukah is celebrated and explain meaning.

Extend — What would you do to celebrate Hanukkah?

4. How might Jewish people feel at Hanukkah?

Explain how Jewish children might feel at Hannukah and why. Reflect on how Jewish children
might feel at Hanukkah Reflect and explain how you might feel if you were to celebrate
Hannukah. How do Jewish people feel? How do you think you would feel?

Extend - Recall some other types of celebration. How do people feel at other celebrations? Do
people feel the same at all celebrations?

5. Assessment task

Children explain their learning about Hanukkah, recall religious practises related to Hannukah and
make simple judgements about feelings of Jewish people at Hanukkah

6. What are you thankful for?

Reflect on learning and why Hanukkah is celebrated. Children to dentify things they are thankful
for and explain why. What are you most thankful for? Create a group Menorah of thanks. (Each
child to make a candle of thanks o dd to the menorah). Share feelings of thanks together
Challenge — How could you show you are thankful more often?






DAS Key Concepts Link Key Knowledge and Pathway  |Vocabulary Activity

AT1 - Provide an objective and critical |Religion — Christianity Christianity 1. What does it mean to be kind? Jesus taught people to be kind to everyone - Class discussion of Christianity —
Pupils retell re | study of religious and non- Theme — What did Jesus teach? |Christian is Jesus? What is the Bible? What is a Christian? What are their beliefs? Why do they feel kindness is important? Do we
ligious stories. | religious worldviews. Key Question — Is it possible to |Jesus think kindness is important? What is kindness? How do we show kindness? How can we show kindness? Share
They are able be kind to people all of the Founder examples and chn to design and create their own 'school poster' of all the ways we can show kindness. Broaden — Who
to suggest - Develop skills time? Kindness shows kindness to you? How do you know?

a meaning for |of interpretation, empathy, invest |l can identify some Christian Beliefs 2. How did Jesus teach people to be kind? Jesus taught people to be kind to everyone but is it possible to kind to
a religious sto |igation, discernment, reflection beliefs and how they show Samaritan everyone all the time? Read the parable of Good Samaritan story — Luke10 25-37. Re-enact the story/ Recall story
ry or action. |and expression. kindness. Parable using words and pictures. Read statements that might be ways to be kind to people and show love. Children to decide
AT 2 o| Bible if they agree/disagree. Relate each example back to the idea of loving your neighbour. Activity: Children to order
Pupils are able |- To enable children to handle and | can recall a significant religiou | Charity pictures to retell the story of The Good Samaritan. What is the message of this story? Challenge - Which part do you
to make simpl | explore a range of Golden Rule think is the most important and why?

e judgements
expressing a
personal view.
They make
use of
reasons which
are usually

in the form

of identifying
personal cons
equences or
by

a simple appe
al

to authority.

religious artefacts to enrich
learning.

- Develop attitudes of curiosity,
appreciation, awe and wonder,
open mindedness and self-
awareness.

- Help pupils reflect upon their

own values and beliefs. Provide
opportunities for reflection and
personal response.

- Exploration through real
life experiences

including children’s own
experiences, visits, visitors,
internet sites.

s story.

| can compare religious stories
and events.

*| can identify a

Christian charity

and explain how they might
show kindness.

*| can reflect on my learning
to explore how to be a better
friend.

*| can explain how kindness is
shown at Harvest.

3. How did Jesus show kindness? Explore how Jesus shows kindness through bible story - Share a picture of the
paralysed man (chn to make a prediction about what might happen in the story) Tell story - Jesus heals the paralysed
man (Mark 2: 1-12) Sequence the story using pictures and write a sentence about kindness in the story. Who
showed kindness in the story? Jesus? The man’s friends? The crowd? Why do you think Jesus showed kindness to
someone he didn’t know? How is this story similar/different to The Good Samaritan? Extend - What do you think is
important in this story — does it give us a message about kindness

4. How do Christian’s show kindness? Reflect on the key qu - Jesus taught people to be kind to everyone but is it
possible to kind to everyone all the time? Recall learning from last few weeks. Jesus tells Christians to be kind to
everyone. How do they achieve this? Introduce the word 'charity' - what does this mean? What is a charity? Explain
there are many different types of charities — but we are going to focus on the Salvation Army. Explore the ways in
which the SA help others and show kindness. Chn to give examples of what the SA do to show kindness. Is it possible
to be kind to people all of the time? Explore — Why do you think Charities help people? Have you given to charity to
help others?

5. Assessment task

6. How can you be a better friend? — Reflect on this half-terms learning. Review all the ways in which Christians
show kindness, and how we can show kindness. Is it always easy to be kind? Why not? Do we know more ways in
which to be kind since our first lesson. Chn to create a 'kindness book' to help others become a better
friend. Challenge — Who will you show kindness to this week and how?

7. Why do Christians celebrate Harvest? What is harvest? Why and how do Christians celebrate harvest? Why and
how does our school celebrate harvest? How does this link to our learning on kindness? What are we thankful for?
Class discussion/ Chn to create a class 'harvest wreath' with coloured paper fruit and veg with messages
of kindness and thanks on each one. Extend — How does it feel to show kindness?



DAS Key Concepts Link Key Competencies and P |Vocab Activity
athway
AT1 - Provide an Pathway 1 — Christianity |Bible — Stand alone lesson — Celebrations — Diwali — recap religions studied so far in yr 1 and 2. Tell chn about another religion —
Pupils retell reli | objective and critical The Christian Hinduism. Explore the Hindu festival of Diwali using bbc teach
gious stories. study of religion and religious || can explain how some | Holy book. clips https://www.youtube.com/watch?v=uRpNNF4fB4g / https://www.youtube.com/watch?v=Niy1XYspVfg make links
They are able | views. festivals and special days to jewish celebrations children learnt about last year — Hanukkah and Shabbat - make comparisons —How do people prepare for
to suggest are celebrated Christianity- and celebrate special times and festivals? - clean house/ spend time with family and friends / eat food together etc.. Children to explain
a meaning for | Develop The religion how Diwali is celebrated. Challenge — Compare preparations for Diwali and another festival
a religious attitudes of curiosity, appreci based on the life

story or action.

AT2

Pupils are able
to

make simple ju
dgements expre
ssing

a personal view.
They make use
of reasons whic
h are usually in
the form

of identifying pe
rsonal consequ
ences

ation, awe and wonder,
open mindedness and self-
awareness.

Develop

skills of interpretation, empat
hy, investigation, discernment
, reflection and expression.
Help pupils reflect

upon their own values

and beliefs.

Provide opportunities for refl
ection and personal response.

To enable

children to handle and explor
e a range of religious artefact
s to enrich learning.

Exploration through

real life experiences including
children’s own experiences, vi
sits, visitors, internet sites.

| can begin to

explain why Christians
think Jesus was

a gift from God to the
world.

| can recall the
main events in
the Christmas story

| can

correctly sequence event
s within the Christmas
Story.

| can explain

why Christians believe th
at God gave Jesus to

the world.

| can explain how | show
Love to the world.

and teaching
of Jesus.

Christian —
A believer
in Christianity

Christmas -

A Christian
festival which cele
brates the birth of
Jesus

Jesus —
The founder
of Christianity

God —The

one supreme
being that is
perfect in wisdom
and goodness.

Gift

Beliefs
Forgive
Forgiveness

What makes a good superhero? Read the story ‘George saves the world by lunchtime’ (Eden Project Books). Why did George need
to save the world? What problems does the world face? How can they be solved? Can they be solved by superheroes like
spiderman? What props would you need to save the world e.g. flying cape, magic wand, magical powers, to be kind and loving? Why
do you think Christians believe Jesus is a gift from God? ? Explain that Christians believe that God sent Jesus to save/help the world and
they look forward to Christmas as the time of his birth. Challenge - What can you do to help our world?

Does our world need saving? Recap the Christian belief that God gave Jesus to the world to save/help it. Does the world need to
be saved/helped? Look at problems in the world, using pictures from the book ‘George saves the world by lunchtime’ and other
examples. Who has caused these problems? Recap that Christians believe that God sent Jesus to save/help the world and they look
forward to Christmas as a time of his birth. Tell the Christmas story. Practical — ordering images to sequence the events
correctly. Broaden — Do you think 1 person could save the world?

What do Christians believe happened at the first Christmas? Discuss how Christians prepare/look forward to Christmas. Use two Advent
calendars, one commercial, the other depicting a traditional Christmas scene. Which ones are about the Christian story of Christmas? Tell
the Christmas story, using props/story bag and then look again at the Advent Calendars and discuss which are represented in the
story. Explore - Advent is a time of preparation — How do your family prepare for Christmas?

Assessment task

Revisit key question: Why did God give Jesus to the world? Discuss how God wanted Jesus to save/help the world, not by himself, but by
teaching people to love each other and their world. Recap Bible stories we have shared that show examples of Jesus showing love and
kindness, e.g. story of paralysed man, story of Story of Zacchaeus, etc. What was Jesus teaching through His actions? Draw out that Jesus
came to teach everybody to love one another and be kind to each other and in this way the world would become a better place. ‘Love
your neighbour as yourself’ (Mark 12:28-31)

Activity: Children fill in the first 2 heart templates: 1) My picture of the Christmas story 2) Christians believe God gave Jesus to the world
so that...

How do I show love to the world?

Discuss what we have learnt about Christians’ beliefs about Christmas and the reason for Jesus’ arrival on Earth. Christians believe Jesus
came to teach everybody to love one another and be kind to each other. Qu: How do | show love to the world? Activity: Children to fill in
another heart template and finish the sentence: | show love to the world by... Extend —How do you think love is shown in our world?



https://www.youtube.com/watch?v=uRpNNF4fB4g
https://www.youtube.com/watch?v=Niy1XYspVfg

New Key Concepts Key Competencies Key Vocabulary Key Activities
DAS What are the links? What are we What are we hearing? What are we doing? (Context)
learning and measuring?
KS1 - Provide an objective 1.To describe Allah - The word for God used 1—What is Islam?
Core RE - and critical study of religious | what | already know. by Muslims Show children a range of artefacts/Images relating to Islam and introduce key question — Why is
Islam and non-religious worldviews. | 2.To identify the meaning God important to Muslims? What do the children already know about Islam? List responses. Explain

Introduction

Significant b
eliefs about
God

Significant b
eliefs about
Muhammad

The

first revelati
on and the
Qur 'an

- Develop

skills of interpretation, empat
hy, investigation, discernment
, reflection and expression.

- To enable children

to handle and explore a
range of religious artefacts
to enrich learning.

- Develop attitudes

of curiosity, appreciation,
awe and wonder, open
mindedness and self-
awareness.

- Help pupils reflect

upon their own values and
beliefs. Provide opportunities
for reflection

and personal response.

- Exploration through
real life experiences
including children’s own
experiences, visits,
visitors, internet sites.

of new vocabulary

3.To

explain some beliefs that
Muslims hold about God
4.To describe some beliefs
that Muslims

hold about Muhammad
5.To know 'The

story of the

first revelation'

6.To show

an understanding of

why the Qur'an

is important to Muslims
7.To explain why Allah

is important to Muslims
8.To reflect on who

is importantin my

own life.

Belief — to accept that
something exists or is true

Crescent moon and star - The
main symbol of Islam.
God

Islam - The religion believed in
by Muslims.

Mosque - A place of
worship used by Muslims.

Muhammad - Believed by Muslims
to be the last and final prophet sent
by God.

Muslim - A person who believes
in and practises Islam.

Prophet.A person who has been
given words or messages from God
to pass on to others.

Qur’an - The holy
book that Muslims believe was
revealed to Muhammad.

Revelation — Something that
is revealed

images and key qu. What would chn like to find out about Islam? Record responses. Identify new
vocabulary and make key vocab list for the unit. What question do you have about Islam?

2 What do Muslims believe about God?

Recall previous learning about God (Christianity / Judaism.) Explain that Muslims also believe in
God - they use the Arabic word Allah to refer to God. Explore simply some Muslim beliefs about
God. identify belief that Allah is the creator of the universe. Explain there are 99 names given to
Allah by Muslims. Explore some. How do names help Muslims understand what God is like? Explain
that Muslims never draw pictures of Allah or Muhammad as they worship Allah not idols of him. If
God is kind, wise and strong — how might that make people feel?

3. Who was the prophet Muhammad?

- share new vocab — prophet / revelation.

Share Muslim significant beliefs about Muhammad by opening envelopes to reveal significant
beliefs about Muhammad - Who he was / when he lived / what he was like etc... children to write
messages to show their learning. Why do you think Muslim's try to follow the example of
Muhammad?

4.Why is the Qur 'an important?

Tell the story of Muhammad and the first revelation. Show the Qur’an - a very holy book that is
very important to Muslims everywhere and explain how it is handled and respected.

Children to sequence events in the story of the first revelation and the origin of the qur'an

How might you show respect for something that is important to you.?

5. Assessment

6. Why is Allah important to Muslims? Who is important to you?

Recall Why Allah is important to Muslims — recall the names which describe his attributes. Think
of someone who is very precious to you. What name(s) would you choose to describe the way they
are? How do you show that someone is valued and important to you?




DAS Key Concepts Link Key Competencies Vocabulary Activity
Discovery RE, key question:
Key question for this enquiry: Is it true that Jesus came back to life again?
AT1 - - Provide an objective 1.To share what | already know | Easter Lesson 1: What do we already know about Easter? (Practical lesson — no learning log assessment)

Pupils retell religious s | and critical study of about the Easter Story. New Life Discuss the time of year that Easter happens in. Share thoughts and feelings, start from the children’s own experiences.
tories. They religious and non- 2. Festival Share photos of spring, what happens at this time of year and why? Link this to the theme of Easter, a time of new life but
can identify some featu | religious worldviews. 2.To begin to understand Jesus also death/ the rising from the dead of Jesus.
res of religious the significance of the Easter Easter Week CHALLENGE- Can you explain what you already know about why Easter is celebrated?

. . Easter Sunday . )
life and can - Develop skills story and what Jesus' Maundy Thursday Lesson 2: What is the Easter story and why is it celebrated?
begin to associate the |of interpretation, empathy, inv | resurrection means for Good Friday To know the events that happened during Easter week. Discuss who celebrates Easter and where it is celebrated. Share
m with particular religi | estigation, discernment, Christians. Christians thoughts about how Easter is celebrated and the main reason why it is celebrated. Share a story (maybe a personal
ons. They are reflection and expression. 3. Cross Tomb example using a photo of a lost pet/relative) with the children about what happens when we die (alternatively start with
able to suggest a mean 3.To recall parts of the Easter Last Supper seasons, reflecting how nature dies in the winter and returns to life in the spring). Reassure children and discuss children’s
ing for a religious - To enable children story and say what Easter beliefs, including heaven if that is what they come up with. Talk about how, even if we can’t see the person, we can see
story or action. to handle and explore a range | Christians believe happened Garden them inside our head and in our memories. Questions: Have you ever lost a pet or someone close to you? How do you help

of religious artefacts to enrich | on Easter Sunday. Gethsemane yourself remember them? How do you cope with sad feelings? End lesson with happy memories. BROADEN- Do you know
AT2 - learning. 4. ferfljlsalem of any other celebrations? How is this celebration the same or different to Easter?
Pupils are able to make 4.To explain the importance of Temple Lesson 3: What are the main parts of the Easter story? What do Christians believe happened on the Easter Sunday?
simple judgements ex |- Develop attitudes Easter and why it is celebrated Betrayed Discuss the story of Easter in words and pictures. Provide the children in table groups the pictures of the parts of the
pressing of curiosity, appreciation, awe |today? Bread/wine Easter story their task is to put them into the correct order and glue them onto a large piece of sugar paper. Then
a personal view. They |and wonder, open mindedness |5. Crucified underneath each picture, write a sentence to help tell the story. Compare each groups story, ask them to take it in turns to

make use

of reasons which are
usually in

the form of identifying
personal consequences

and self-awareness.

- Help pupils reflect upon their
own values and beliefs.
Provide opportunities

for reflection and

personal response.

- Exploration through real life
experiences

including children’s

own experiences,

visits, visitors, internet sites.

5.To suggest

what Christians think happened
to Jesus.

04 Discovery RE Yr

2.pdf (sharepoint.com)

present their work to the rest of the class. EXTEND- What does the story teach Christians?

Lesson 4: Can you explain the importance of Easter and why we still celebrate it today?

Thinking about our work over the past weeks, and using our knowledge of the Easter story, retell the story in your own
words. Provide a word mat to each table to support with vocabulary and spelling. Some children depending on ability, may
need to write a series of sentences instead about why the story of Easter is important. why do you think Easter is an
important story?

Show children 4 boxes, the first depicting the cross, the second depicting the tomb with the boulder and the third box
empty with a small question mark. What do Christians believe happened next? Ask them to draw/write their answer (in
box 3) and an alternative explanation in box 4. EXTEND- Can they add their own thoughts? Do they think Jesus actually
came back to life? (box 4) Watch the Easter story to reiterate what Christians believe,

e.g. www.bbc.co.uk/learningzone/clips/ the-easter-story/7023.html .

Lesson 5: Assessment task — What do Christians believe happened next Learning Log Exit


https://petershilldudley.sharepoint.com/Curriculum/Shared%20Documents/RE/Planning/04%20Discovery%20RE%20Yr%202.pdf
https://petershilldudley.sharepoint.com/Curriculum/Shared%20Documents/RE/Planning/04%20Discovery%20RE%20Yr%202.pdf

Key Concepts Link

Key
Knowledge + Pathway

Vocabulary

Activity

Importance of RE

Spiritual, moral,
social and
cultural developm
ent

Personal develop
ment and well-
being

Community cohesi
on

- Provide an objective and critical
study of religious and non-religious
worldviews.

- Develop skills

of interpretation, empathy, investig
ation, discernment, reflection

and expression.

- To enable children to handle and
explore a range of religious artefacts
to enrich learning.

- Develop attitudes of curiosity,
appreciation, awe and wonder,
open mindedness and self-
awareness.

- Help pupils reflect upon their own
values and beliefs. Provide
opportunities for reflection and
personal response.

- Exploration through real

life experiences including children’s
own experiences, visits, visitors,
internet sites.

To outline how
and why ramadan and eid
are celebrated

To describe what Salat is
and explain why it is
important to Muslims

To

explain how Muslims prep
are for prayer (Wudu) and
why this is important to
them.

To know that Muslims
pray 5 times a

day and explain how this
helps them.

To identify some features
of a mosque

and explain how Muslims
feel when they come
together to pray

To compare Prayer
in Islam with that
of Christians

Salat: performing
ritual prayers in the
proper way five times each
day
Prayer - The words a person
uses when they speak to God
or a god
Allah - The word for God
used by Muslims
Islam - The religion believed
in by Muslims.
Makkah (Mecca) -

The holiest city in
the religion of Islam.
Mosque - A place of worship
used by Muslims..
Qiblah - The direction of
Makkah.
Qur’an - The holy
book that Muslims believe w
as revealed to Muhammad.
Ritual - a set of actions or
words performed in a
particular way
Wudu - Washing before
prayer.

Stand alone lesson -
*Ramadan-What is Ramadan? Explore and talk about Ramadan. Share experiences from children in the class. Look at
words associated with fasting _
*Eid What is Eid? Ramadan and Eid - BBC Teach Eid al-Fitr 2024 starts on sundown of 9th April -
10 April 12th, https://www.bbc.co.uk/cbeebies/watch/lets-celebrate-eid

Watch the 2 videos and discuss how Muslims prepare. Think about: food/decorations/clothing associated with Eid.
Children to share their own experiences and talk about what they like about eid. Discuss the sense of belonging Muslims feel
when celebrating together and praying in the mosque. Celebrate Eid in class with children by making Eid crafts / activities - such
as lanterns/designing Mendhi patterns: Challenge: How are the celebrations similar or different to your family /
other celebrations?
1. What is Salat?
What is prayer? - Children to record what they already know about prayer. Intro new unit — does praying help a Muslim in
his everyday life? (Discuss what rituals are and Introduce children to the ritual of prayer in Islam.) Remind children of the 5
pillars of Islam and Salat as the 2" pillar. https://www.bbc.co.uk/teach/class-clips-video/religious-education-ks2-my-life-my-
religion-prayer-in-islam/zjndxyc. Look at the different prayer positions and show children a variety of prayer mats. Children
have time to look at the patterns and images on different prayer mats before designing their own and recording an image of one
or more of the prayer positions. (Remind chn how there are no images of people, Allah or Muhammad on a prayer mat. It is
forbidden to draw or paint Allah or Muhammad.) Challenge — do you think prayer is important for everyone?
2. How do Muslims prepare for prayer?
Explore Wudu and the ritual of washing. https://www.bbc.co.uk/teach/class-clips-video/religious-education-ks2-my-life-my-
religion-washing-ritual-wudu/zvmrwty Children to order the ritual of Wudu and explain why it is important to Muslims.
Extend —explain why this might be challenging to do 5 times a day
3. When and how do Muslims pray ? Explore children's ideas and reasons. Explore how Muslims pray and explain the ritual
of praying 5 times a day. Explain that-by praying five times a day it helps Muslims to talk to God, be good and feel at Peace.
It also reminds them of Allah throughout the day. Ask if children can identify any ways that it could be difficult to pray 5 times
a day? Children to sequence the times of Muslim prayer and suggest how this helps them in their everyday lives. Children
to complete simple true /false quiz about Salat. Extend — Would you find it easy to pray 5 times a day? Explain
4. Where do Muslims pray together?
Show images of the inside of a mosque. Discuss what they can see and the important features (prayer mats, the Qur'an, Mihrab,
shoe rack, washroom).Explore what happens in a
Mosque. https://app.discoveryeducation.co.uk/learn/search?g=worshipin+the+mosque Remind children how the Mosque is a
place where amongst other things, people come together to pray. Discuss how Muslims feel a sense belonging when attending
the Mosque? Select pictures relating to the mosque to tell a simple story of a Muslim going to a Mosque to pray.
Challenge: If you were to pray, would you prefer to pray with others or on your own? Why / where do you have a
sense belonging?
5. Are acts of prayer the same for all religions?
Recall this terms learning on Muslim prayer and make comparisons with the Christian act of prayer. Explore if there
are similarities and things that differ between the 2 faiths. Children to use their knowledge of Muslim prayer to
make comparisons.

6. Assessment task



http://www.bbc.co.uk/religion/religions/islam/practices/salat.shtml
http://teach.files.bbci.co.uk/schoolradio/assemblies/images/ramadan_and_eid.jpg
https://www.bbc.co.uk/teach/school-radio/assemblies-ks1-ks2-ramadan-and-eid/z7bt7yc
https://www.bbc.co.uk/cbeebies/watch/lets-celebrate-eid
https://www.bbc.co.uk/teach/class-clips-video/religious-education-ks2-my-life-my-religion-prayer-in-islam/zjndxyc
https://www.bbc.co.uk/teach/class-clips-video/religious-education-ks2-my-life-my-religion-prayer-in-islam/zjndxyc
https://www.bbc.co.uk/teach/class-clips-video/religious-education-ks2-my-life-my-religion-washing-ritual-wudu/zvmrwty
https://www.bbc.co.uk/teach/class-clips-video/religious-education-ks2-my-life-my-religion-washing-ritual-wudu/zvmrwty
https://app.discoveryeducation.co.uk/learn/search?q=worshipin+the+mosque

DAS

Key Concepts Link

Key Knowledge and
Pathway

Vocabulary

Activity

Generic RE Unit
- Islam

- Provide an objective and critical
study of religious and non-
religious worldviews.

- Develop skills

of interpretation, empathy, inves
tigation, discernment, reflection
and expression.

- To enable children

to handle and explore a range
of religious artefacts to
enrich learning.

- Develop attitudes of curiosity,
appreciation, awe and wonder,
open mindedness and self-
awareness.

- Help pupils reflect upon
their own values and

beliefs. Provide opportunities
for reflection and

personal response.

- Exploration through real
life experiences

including children’s own
experiences, visits, visitors,
internet sites.

Islam — Hajj

To understand

the meaning of Hajj
and who it is
important for.

To recall some of
the main events of
Hajj

To explore

stories behind Hajj
rituals and how a
Muslim might feel at
Hajj

To explain
the importance of
Hajj for a Muslim.

To describe a
special journey that |

would want to make.

Hajj: pilgrimage to Mecca

Allah - The word for God used by
Muslims

Islam - The religion believed in by
Muslims.

Kabah — black stone building in
the court of the great Mosque,
Mecca

Makkah (Mecca) - The

holiest city in the religion of
Islam.

Mosque - A place of

worship used by Muslims.
Pilgrim — a personon a

special journey to a holy place
Pilgrimage — A special journey
Qiblah - The direction

of Makkah.

Qur’an - The holy

book that Muslims believe

was revealed to Muhammad.
Arafat — A holy mountain on the
journey of Hajj

Tawaf - to walk around

the Kabah at Hajj

What is Hajj? Circle time / group task on whiteboards - have you ever been on a special journey?
When, where, with whom , what made it special/ important? Teacher to share a special journey they
went on for a specific reason. Share why it was important? How it made you feel? Why you made the
effort? Did u feel different afterwards? Etc... Show some images relating to previous learning about
Islam — retrieval practice. Explain new learning is about a special journey for Muslims — Hajj. Share new
vocab / explain what Hajj is / when it happens /why it is important. Challenge — What might you take on
a special journey? Why

What happens during Hajj -. Children to watch an extract of Hajj and begin to explore what happens at Hajj
using the photos/ objects — teach what the the main rituals are. Children to recall and to explain what
happens at Hajj — act out steps of Hajj to reinforce main steps/ stages. Add simple statements to a map of
Hajj to show learning, explaining what Muslims do at the different stages.

.Challenge — how might Muslims feel when completing the different stages of Hajj ?

Why do Muslims complete Hajj? Retrieval - what do we already know about Hajj? Explain the
relevance of Makkah and the Grand mosque, recapping previous learning. Show children where
Makkah is on map/globe. Watch video- https://www.bbc.co.uk/teach/class-clips-
video/articles/zndfcgt Explain the significance of different events that take place during the journey

/ stories behind significant steps. Qu: How do you think these Muslims feel? Why are they doing it?
Explain to children that by completing Hajj, Muslims are showing a commitment to God. God is really
important to Muslims and they are prepared to make lots of effort to show him this. Hajj is one of the 5
pillars.

Does completing Hajj make a person a better Muslim? Children to vote and then work in

talking partners with opposing viewpoint and share their reasons. Teacher to share reasons for
Muslims completing Hajj: Commitment/because God asks them to/one of the 5 Pillars/sense of
achievement/sense of belonging to world Muslim community/ opportunity to pray with thousands of
other Muslims and to visit special places e.g. where Muhammad lived/ gain better understanding/learn
more/have become a better Muslim as they have done what God wanted them to do. But what about
Muslims who can’t afford to go? Activity: Task Sheet: Who is the better Muslim and why?

.Challenge — What do you do that shows commitment to something?

What would your most special journey be and why? Ask pupils to imagine they can visit one place

on earth, wherever they choose, to help them to be a better human being. Where would they go, and
why? Suggest that the North Pole, the Rainforest or a tiny Island in the ocean might work better to
make them a better person than Alton Towers or Disneyland. Draw a postcard picture of where you
would go. Describing how it feels to be in that special place and why. Display around map of the

world. Complete qu about your special journey -Who would go with you? How would you travel there,
What would you take? What would you do there? What would you think about?

Extend — do you think everyone should complete a pilgrimage like Hajj — explain

A~mrmial At irmArs FAar Mitclimace . WA Chiara mawar svameal 7 Avrnlain saamrbhats LAl e 7 anrhlhAam o4+

lhamimmeame farlavy i+ e


http://www.bbc.co.uk/religion/religions/islam/practices/hajj_1.shtml
https://www.bbc.co.uk/teach/class-clips-video/articles/zndfcqt
https://www.bbc.co.uk/teach/class-clips-video/articles/zndfcqt




DAS

Key Concepts Link

Key Knowledge and
Pathway

Vocabulary

Activity

AT1

Pupils are beginning
to produce organised
descriptions of
religious beliefs,
teachings and
practices. They
demonstrate a simple
understanding of
religious faith often
using a single clause
response and using
generic words like
‘holy’ or ‘special’.
Pupils make use of
simple specialist
vocabulary.

AT2

Pupils are able to
express a personal
view making use of
reasons usually based
on social
consequences.

Help pupils reflect
upon their own
values and beliefs.

Provide opportunities for
reflection and personal
response.

1. To know what it means

to belong

2. To begin to explain how Sikhism
began.

3. To know the main beliefs

of Sikhism. (Do the teachings
of Sikhism help Sikh’s to lead

a better life?)

4. To know what a Gurdwara is.
5. To understand why the

Sikh holy book is so important
to Sikhs

Guru Nanak — Sikhism

was founded by a wise

man called Guru Nanak.

Guru Nanak is considered the
first Sikh Guru.

Guru Granth Sahib — The Guru
Granth Sahib, also called Adi
Granth, is the holy book of the
religion Sikhism.

Belief —an idea that a
person holds as being true

Gurdwara — A sikh’s place
of worship.

1. Learning log — What do they already know about Sikhism?

Discuss the different groups chn belong to (school, family etc). Ask chn to outline how can we tell
if someone belongs to a particular group (clothes, logos etc). Explain that there are groups that
we can choose (e.g rainbows, football) but there are also groups that we are naturally born into
(family, religion)-discuss how these can change as we grow older. Role on the wall to write the
groups they belong to outside the person (school, family), and on the inside of the person write
how being a part of this group makes them feel. Extend How does belonging to a particular group
make you feel?

2.Discuss the religions of the world. Retrieval practice — zone of relevance (what do you know
about religion?) Introduce the founder of Sikhism and how long ago he lived and where. Watch
video to gather information. Teach the children about Guru Nanak's life via a timeline (with
pictures). Children to sequence his life in order and complete a short summary of each

part. Enrich — Who founded Sikhism? Why?

3.Chn learn about the 10 Gurus and the Guru Granth Sahib. KAGAN: Find someone who. In pairs,
study one guru. Go around the classroom and find out about all 10. Listen to some of the
teachings of the Gurus and consider what they mean and how Sikhs should live if they are abiding
by them. Focusing on the main 3 beliefs that forms the principals of Sikhism. The chn will then
explain what these beliefs are and write a caption. Extend — Why are these principles important
to Sikhs?

4.Get children to think of a place that is special to them, why it is special and what they

do there. Chn to explain how they would expect people to behave in their special place

and justify reasons why. Through videos and images, chn will learn what is outside and on

the inside of a Gurdwara and its significance. They will learn about the different parts of

a Gurdwara and its function and learn about what a langar is. They will then use this information
to write about the Gurdwara and why it is special. Enrich- The teachings of Sikhism help Sikhs to
lead a better life? Do you agree or disagree? Give a reason for your answer.

5.Begin by talking about books the chn have read, which were important and what impact they
had. Introduce the Guru Granth Sahib, how it came to being and what it means. Look at images
(connect four —retrieval practice) — ask what they have in common (all show respect). Teach
children about different aspects of the Guru Granth Sahib. Test children's knowledge with a class
quiz at the end, followed by a quiz on whiteboards independently. Knowledge organiser/brain
dump to show new learning. Finish the lesson with a multiple-choice assessment to test their
new knowledge and understanding. Broaden — How is Guru Granth Sahib used?



NC PoS

KEY CONCEPTS

KEY COMPETENCIES

KEY VOCABULARY

KEY ACTIVITIES

Importance of RE

Spiritual,
moral, social and cultural
development

Personal development an
d well-being

Community cohesion

Help pupils
reflect upon their
own values
and beliefs.

Provide opportunities
for reflection and pers
onal response.

1. LO: To begin to explain
what Christmas means to me

2. LO: To begin to understand what
Christmas means to Christians

3. LO: to begin to understand
why Christians give gifts

4. LO: To order the events of
the Christmas story from the Bible

4. LO: to identify the meaning of some
Christmas symbols

Christian
Christianity
Christmas
Belief
Jesus
Celebration
Value
Meaning
Everlasting life
Gift
Present
Faith

Children to complete a learning log to show prior knowledge.

1. Recap religions of the world. Introduce Christianity with a 'Think and Link activity. Can they figure
out what the religion is and say what they know about it. Discuss key vocabulary they shall need and
explain it. Create a class flipchart as to why Christmas is special. Play pass the bear —when the music
stops tell the class an experience of Christmas (can be school based if they don't celebrate). Create a
freeze frame of 3 things they might do in pairs. Can the class guess what they are doing? Write in a
bauble template what Christmas means to them. Add all baubles to class Christmas tree template.
Extend— Does Christmas have the same meaning for everyone ? Why

2. Children to sort Christmas cards into two piles. Which is the larger pile? Why do children think this
is? Remind children that for Christians, Christmas is the celebration of Jesus’ birthday. In groups,
consider the things that make their birthday special. Imagine that they are going to be able to interview
Jesus about how his birthday’s celebrated in our society today. Prepare what answer you think he
might give. How do you think he might like us to celebrate? Decide which parts of celebrating
Christmas might still capture the true meaning of Christmas for a Christian and why, linking their ideas
to what they know of Christian belief Plenary: Show children some figures showing the average cost of
Christmas for us in Britain — what do children think about spending this amount of money at
Christmas? Challenge — Has Christmas lost its true meaning? Explain.

3. Bring in a box wrapped elaborately as a ‘present’, telling children that it’s very, very valuable. Discuss
in pairs what they think it might be. Explore the concept of 'value'. Can you devise a present that might
be very valuable to someone but that you can’t buy? Children write/draw & annotate their ideas as a
‘pledge’, giving a reason for their choice. Open present and read what is inside: John's gospel chapter
3, verse 16. Expand -How might we give gifts that change someone's life in some way or be more
longer lasting?

4. Retrieval practice: Image of the nativity story — what do they know? Read the story to the class. Can
they order the events correctly? Children to add captions and labels to the pictures. Challenge -Which
part do they think was the most important?

5. Speak like an expert: recall the nativity story. Look at symbols that are related to Christmas. What
do they think they symbolise? Are they all religious? Which ones relate to the nativity story? Match

the symbols to their meaning. Challenge — Which symbol do you think is the most important? Why?



DAS

Key Concepts

Key Competencies

Key Vocabul

Key Activities

ary

Provide an objective Pathway 4 — Christianity Miracle 1. Listen to/watch the story of 'The bear got sick'. Discuss how the bear felt better
AT1 and critical study of Heal and what the children do to feel better when they feel unwell. Children to choose
Pupils are religious and non-religious Faith a poster/drama/rap to provide ways of feeling better when ill. Extend — How does
beginning to world views. To consider how to feel Belief helping someone when they feel ill make them feel better?
produ_ce better when you are ill. Meaning 2. Blind drawing — get children to draw something with their eyes closed. Discuss how hard
organised Develop attitudes Christian this was without vision. Read the story of how Jesus healed a blind man. Stop at various
del.SC.rIptICI:))nSI-OI of curiosity, To retell a story Viewpoint points to talk about how this happened, why the disciples were 'blinded’, what a miracle is
,:;i;::;s :r:j > appreciation, awe and about Jesus healing someone Light of the world etc. Answer key questions in books. Explain What is the key message from this story?
practices. They wonder, open mindedness Jesus 3. Tell the story of Jesus healing the paralysed man. Discuss whether they think this
demonstrate a and self-awareness. To give a Christian viewpoint about | God really happened and what it says about Jesus. Retell the story using strips of paper/split

one of Jesus’ healing miracles. Doubt pins to make the different parts of the story. Children to think about what the different

simple
understanding of
religious faith
often using a
single clause
response and
using generic
words like ‘holy’
or ‘special’. Pupils
make use of
simple specialist
vocabulary.

AT2

Pupils are able to
express a
personal view
making use of
reasons usually
based on social
consequences.

Develop skills

of interpretation,

empathy, investigation, disc
ernment, reflection and
expression.

Help pupils reflect
upon their own values
and beliefs.

Provide opportunities
for reflection and
personal response.

To explain how Jesus changed lives
and how it impacts Christians
today

To say whether | think
Jesus healed people and why.

people in the story might have been thinking and complete speech bubble activity.

Answer questions in books from a Christian's viewpoint. Explain What is the key message
from this story?

4. Recap the stories we have covered so far and what a miracle is. Read a historical but true
story about Grace Darling. Talk about whether miracles have to be true to be meaningful?
Debate what Christian and non-Christian viewpoints would be, thinking about how miracles
still happen today. Children in groups to create a chat show: host, Jesus, blind man,
paralysed man, person who does not believe. Perform to the class. Explain What is a
miracle?

5. Recap all that has been covered so far. Share the story of Jesus feeding the 5000. Debate
whether a miracle is the same as magic and explain that God gave Jesus the powers to help
people. Children to write a definition of a miracle and think of one miracle they would
make happen if they could. Ask if they have ever witnessed a miracle? Talk about how Jesus
has impacted Christians today — watch Christian Aid video. Develop- Children to explain
how Jesus changed lives then and now.



DAS Key Concepts Link Key Knowledge and Vocabulary Activity
Pathway
AT1 Develop Christianity Jesus IS EASTER A FESTIVAL OF SACRIFICE OR NEW LIFE?
Pupils are attitudes of curiosity, appreciatio Peter
beginning to n, awe and wonder, open minde |LO: To recall the Easter Story |Judas 1.Retrieval practice from year 2 — recall the Easter Story. Christian symbols. How do

produce organised de
scriptions of religious
beliefs, teachings

and practices.

They demonstrate

a simple understandin
g of religious faith
often using a single
clause response and
using generic words
like ‘holy” or

‘special’. Pupils make
use of simple
specialist vocabulary.

AT2

Pupils are able

to express a

personal view making
use of reasons
usually based on
social consequences.

dness and self-awareness.

Develop skills of interpretation,
empathy, investigation, discernm
ent, reflection and expression.

Explore real life experiences incl
uding children’s

own experiences, visits,
visitors, internet sites.

We will:

Help pupils reflect

upon their own values

and beliefs. Provide
opportunities for reflection
and personal response.

Provide an objective and critical
study of religious and non-
religious worldviews

and explain some Christian
symbols e.g. cross, bread,
wine.

LO: To explain

the importance of
Jesus' words at the Last
Supper

LO: To explain

why Christians believe
that Jesus' death is
important

LO: To reflect

on whether | agree
with Christian beliefs
about Jesus’ death

LO: To explain
the importance of the
cross and the resurrection

Angel
Redemption/redeem
Forgiveness

Sins
Symbol/symbolic
Betray

Gethsemane
Crucifixion/crucified
Disciples

Rose/Rise

Eternal

Healing

Last Supper

Easter

Lent

Good Friday

New Life

the symbols of Easter help us to remember and understand the story of

Easter? Watch video of Easter story. What is a symbol? Images inside a bag: palm
leaf, cross, stone, bread, wine, bottle of water, Easter Egg. What do they represent?
Can they order them and recall the story of Easter?

CHALLENGE: Which symbol do you think is most important and why?

Which symbol if any could we take out of the story and it still not lose its meaning?

2. Look at images of the Last Supper. Complete a 5 things we noticed and

5 questions we have. 3 images: washing disciples feet, handing out bread and
wine, saying he will be betrayed.

EXTEND: Can they explain the importance of Jesus' words from a Christian point of
view?

3. Christians believe that Jesus’ death on the cross showed God entering the most
human of conditions — dying. His death showed that there were no magic wands
but that God is there and shares with suffering and wants to listen. How did God
show that he goes through suffering with people? Discuss why Christians pray. In
pairs, write things to be thankful for, things to be sorry for and things to ask for.
Create own three part prayer. Write sorry prayer on balloon and pop as a fresh
start.

CHALLENGE: Do you agree with the Christian belief about Jesus’ death?

4. Discuss what happened to Jesus on the cross on Good Friday and
the resurrection and its importance. Did any good come from this?



DAS

Key Concepts

Key Competencies

Key Vocabulary

Key Activities

Pupils should be taught
to:

Understand sharing and
why

it is important within Sik
hism.

Recognise the different
ways Sikhs share.

Explain why Sikhs share
by making links

to religious figures, teac
hings and practices.

Consider

their own views

and compare them to
the beliefs within
Sikhism.

Pupils to:

Develop

attitudes of curiosity, appreciation,
awe and wonder, open mindednes
s and self-awareness.

Develop skills of interpretation, em
pathy, investigation, discernment, r
eflection and expression.

Explore real

life experiences including
children’s own experiences,
visits, visitors, internet sites.

We will:

Help pupils reflect upon their own
values and beliefs. Provide
opportunities for reflection

and personal response.

Provide an objective
and critical study of religious
and non-religious worldviews

Pathway 4 — Sharing
and community

To describe some ways

that Sikhs share and explain
why this is important to

them because of their beliefs.

To explain if | think sharing
is important or not to Sikhs.

Sikh/Sikhism
Sharing
Sewa

Khalsa
Baisakhi/Vaisakhi
Celebration
Ceremony
Community
Guru

Duties
Gurdwara
Beliefs

1.Learning log + retrieval quiz

2. Pupils to learn about how Sikhs celebrate Vaisakhi and how

Sikhs share during this festival. Lesson to cover 2 lessons — 1 lesson

to collect information (videos/text), the next to showcase their
learning.

EXTEND: How does sharing happen in Vaisakhi and how is there a sense
of community?

3. Watch https://www.bbc.co.uk/bitesize/clips/zs6sb9q and

discuss khalsa, turbans and Panj Pyare. Where does the sense of sharing
come from? Focus on Gurdwara and Langar. Label a langar kitchen

and discuss what it might be used for. Discuss the meaning of the

word ‘sewa’ and how this relates to Sikhs.

4. Pupils to consider the most important aspects of sharing
within Sikhism and order them least to most important. Learning Log to
show new understanding.



DAS

Key Concepts

Key Knowledge and Pathway

Key Vocabulary

Key Activities

Pupils should be taught
to:

Describe some of

the ways Sikhs

show commitment to
God.

Understand the

best ways for Sikhs to
show commitment to
God.

Evaluate which

ways they think may
show commitment to
God for Sikhs.

Pupils to:

Develop

attitudes of curiosity, appreciation,

awe and wonder, open mindedness and
self-awareness.

Develop

skills of interpretation, empathy, investiga
tion, discernment, reflection and expressi
on.

Explore real life

experiences including children’s
own experiences, visits, visitors,
internet sites.

We will:
Help pupils reflect upon their own values
and beliefs. Provide opportunities for

reflection and personal response.

Provide an objective and critical study
of religious and non-religious worldviews

Pathway 1
To understand why commitment
is important.

Pathway 2
To recognise why the 5 Ks are important
to Sikhs.

Pathway 3
To describe how Sikhs worship in
the Gurdwara.

Pathway 4
To recall the Guru Granth Sahib
and explain its importance to Sikhs.

Pathway 5
To analyse how Sikhs show commitment
to God

Sikhs/Sikhism
Commitment
Artefact

Symbols

Guru Granth Sahib
Gurdwara

Prayer

1. Pupils to recognise how different items

show commitment. Firstly, by looking at non-religious
symbols and the people who are committed to them.
Then, exploring and learning about Sikh artefacts and
explaining how they show commitment.

2. Pupils to reflect on what they already know
about Sikhism. Then pupils will learn about

the Amrit ceremony and discuss how Sikhs show
commitment afterwards.

3/4. Pupils to build on previous knowledge of the
Guru Granth Sahid and Gurdwaras (learning about the
origins) by recognising how Sikhs show commitment
through prayer and why they visit Gurdwaras.

5. Pupils to be introduced to the symbols that are important
to Sikhs and to understand what they represent. Then,
pupils to match the symbols to the correct meanings.

6. Learning log — show what they have learnt on a
double page spread in learning logs.






DAS

Key Concepts
Link

Key Knowledge and
Pathway

Vocabulary

Activity

| can use the
right vocabulary
for some things
that are special
to Jews. | can
describe some of
the things Jews
do to show
respect to God. |
can ask
questions about
an aspect of
Jewish practice
to find out why
it is important. |
can give my
opinion about
how it would
feel to keep
Jewish rules-
Kashrut.

Pathway 2: Judaism

Curriculum concepts:
Help pupils reflect upon their
own values and beliefs.

Provide opportunities for

reflection and personal opinion.

Children have opportunities to
explore: Sacred texts, worship
and religious stories.

Learning log quiz

1. LO: I can explain the
importance of the Covenant
made by God and Abraham
within the Jewish faith.

2. LO: I can identify the ten
commandments and discuss
their individual importance in
my own life.

3. LO: | can explain how
important the Torah and
synagogue is to Jewish people.

4. LO: | can describe the
importance of the Mezuzah and

Shema in the Jewish home.

5. LO: | can analyse the

Covenant
Commandments
Agreement
Relationship
Trust

Isaac
Genesis
Mezuzah
Shema
Synagogue
Ner Tamid
Ark

Prayer shawl
Kipper

1. Should promises or covenants ever be broken? Is there ever a
circumstance where we can break a promise? Should a promise ever be
broken? Debate. (Round Robin) What is the difference between a promise
and an agreement? Think about the agreements we have made in class
(class charter/football or sport agreements) What happens if an agreement
is broken? Introduce the word covenant a specific word used for a promise
in law and religion. Tell chn the story of Abraham and discuss the
promises/agreement made. Why is this story important to Jews? Shows
the first promise that showed they could trust God. Chn to retell the story
of Abraham. Challenge — why is Isaac so important within the story of
Abraham?

2. Does following these commandments make someone a better person?
Introduce the ten commandments. Talk with children about how they are
all important and explain their specific meanings. How does following
these commandments strengthen a Jewish person’s relationship with God?
Chn to spend time as a group ordering these commandments into levels of
importance for their own life (diamond nine). Ask chn to argue their
reasons as a class for why they have placed specific commandments where
they have. (One stray) broaden —is one commandment more important
than the other?

3. Do Jewish people have to visit a synagogue to show respect to God?
What/ who tells you how you should lead your life? Where are these rules
we live by printed/seen? Debate (Round Robin) Introduce the synagogue
and how Jews show their dedication to God through attending weekly.
How do children show respect to people they follow/admire? What can be
seen in the synagogue that tells us that Jews have a special relationship
with God and respect him? Talk about the items within the synagogue eg
the prayer shawl, ark and Torah. Challenge - What is the significance of the
Ner Tamid?

4. Should all Jewish households contain a Jewish artefact? Take a look
around a Jewish household, how are Jews showing their relationship with
God at home? Talk about the Mezuzah and Shema, why are these
important? Children to create their own Mezuzah based on what they
know but for their own household. Children could share their Shema to the
class and explain why it is important for them in their house. Extend - Why
do you think Jewish people place Mezuzah’s on doors rather than
anywhere else in their house?

5. Are we all connected? Do vou have anv similarities to a Jewish child and



DAS

Key Concepts
Link

Key Knowledge and
Pathway

Vocabulary

Activity

All pupils should follow
a balanced and broadly
based curriculum which
‘promotes the spiritual,
moral, cultural, social,
mental and physical
development of pupils
and of society, and
prepares pupils for the
opportunities,
responsibilities and
experiences of later
life’. Learning about
and from religions and
beliefs, through the
distinct

knowledge,
understanding and
skills contained in RE
within a broad-based
curriculum, is essential
to achieving these
aims. Exploring the
concepts of

religion and belief and
their roles in the
spiritual, moral and
cultural lives of

people in a diverse
society helps
individuals develop
moral awareness and
social understanding.

Develop skills of
interpretation, empathy,
investigation,
discernment, reflection
and expression.

Help pupils reflect upon
their own values and
beliefs.

Exploration through real
life experiences including
children’s own
experiences.

Christianity and the
principal religions
represented in Great
Britain and a non-
religious worldview.

Pathway 1- Christianity-
Christmas

1. LO: | can recognise and
explain the importance of
religious symbols within the
nativity story.

2. LO: I can recognise the
importance of Christmas to a
Christian and explain what a
Christingle represents.

3. LO: I can compare and
contrast a Victorian Christmas to
Christmas now.

4. LO: | can analyse how the
celebration of Christmas has
changed over time.

Christingle
Symbolism

Cross

Nativity
Christmas card
Red robin

Star — hope,
inspiration
Manger - humble
Shepherd — worker
Light

Three kings —
wisdom
Resilience

Learning log- What do children already know about the
symbolism of Christmas to Christians and the nativity
story?

1. Which symbol most represents Christmas to you?
Show children a selection of non-religious symbols. Do
children know what they mean? Table points up for
grabs, conduct as a quiz. Discuss the difference between
universal and cultural symbols. Share the story of
Christmas and what symbolism means. Children to
identify and define the Christian symbols.
2. Can you explain the symbolism related to a
Christingle? Recap the symbols involved in the Christmas
story. Why is the Christmas story so special to
Christians? What do the symbols represent? Tell children
about the Christingle and why this is created around
Christmas time. Chn to create their own Christingle
(allergies within year group)
3. What is a big difference between Christmas in the
Victorian period and now? Children to use the technique
of skimming and scanning to find information about
Victorian Christmases. They will complete to compare
and contrast different aspects of Christmas.
4. Why was Prince Albert crucial in the implementation
of Christmas as we know it? Explore a Victorian
Christmas, how Prince Albert influenced Queen
Victoria’s understanding of Christmas and how the UK
responded to this after seeing an image in the local
paper. Children to learn about how decorations, cards
and traditions have changed over time.

Learning log- What symbolism is shown through the




DAS Key Concepts Link Key Knowledge and Pathway Vocabulary Activity
AT1 : - . Learning log- How do Jewish people show that God is important to them?
Pubils are beginnin Help pupl.ls reflect Pathway 2 jUdalsm Em pathy 1. Hook- Play Oliver’s food glorious food

P J & gd upon their own Kosher Ask children to list their top 5 foods.
to produce organise . . . Discuss why they are their favourites and show that everyone has different
descriptions of valt..ues and . 1. LO: I can |dent|fy Kosher Forbidden favourites. Children will draw their favorite meal. Discuss, How would you

ligi belief beliefs. Provide d K h f d d | J . h feel if you couldn’t eat this for a month? Discuss until a child says that they
re |g|9us eliets, e f ana non-Kosnher 1oods, an EWIS cannot be told they cannot eat it. Is there anyone that people might listen to
teachings and opportunltles or i i if they told them to stop eating something?

ti Th reflection and can expla n Why certain Kashrut Makeya class list of spesial megls and thini‘about reasons against eating

ractices. e
s trat y ersonal fOOdS Shou Id not be eaten. Ru |eS particular foods and why some religions may argue against eating particular

_emons rate a ) P animals etc. Why are certain foods not considered Kosher?
5|mple understandlng response. 2 I Can ana |VSG the ru IeS Of LaW 2. Teach children the kashrut rules. Play the quiz of ‘guess the kosher foods’
of religious faith KaShrUt and Why JeWS abide Trefah Children to explain why certain foods are Kosher and others are not. Design

ften usine a sinel a Kosher menu justifying reasons behind their choices. They should be able
ofte g gle Exploration by them . Dairy to explain why they have chosen certain items in their meal plan (e.g. after
clause response and . . eating meat wait six hours before having dairy products) What are the
using genericwords | through reallife | 3 | can explain the Passover kashrut rules?

S ’ ‘ Y experiences . 3. Teach children about the special meal of Passover. Retell the story of the
like _h0|y or SpECIa| ' includi Im porta nce Of Passover d nd EXOd us exodus from Egypt. Teach children the symbolism of the items on the Seder
Puplls make use of Inciuaing the sto ry behlnd It Seder plate plate. Children get a chance to experience a sedar meal and the tastes of

imol ialist children’s own ) the different foods that are available during Passover. Which item on a seder
Smpie opesiatl 4. LO: | can evaluate the Bitterness late do you feel is th ?

. . . plate do you feel is the most important?
VocabUIary' experiences. . . . 4. Children will choose one of the UN rights and explain how and why they
relat|0n5h P JerSh people Matza h need to or should choose to respect it. What would happen if they did not
AT2 Com m itment follow a UN right? Children should appreciate that just as these rules are

Pupils are able to
express a personal
view making use of
reasons usually
based on social
consequences.

have with god.

important to follow, so are Gods choices for Jewish people. Explain the 3
stories and how they showed Jewish people how important it is to follow
God’s wishes and the rewards/benefits they get from doing so. (Abraham,
Moses, Pharaoh in Egypt) Are Jewish people rewarded in the sacrifices they
make with food?

Learning log- Quiz type guestions based on the kashrut rules.




DAS Key Concepts Key Competencies Key Vocabulary Key Activity
AT1 Curriculum concepts: pathway 1- Christianity Crucified — put to death by nailing 1 and 2. Discuss the word forgiveness and what this
Pupils are . t0 a Cross means to them in their life. Have they ever been
beginning to Develop skills of forgiven? Have they ever had to forgive someone

produce organised
descriptions of
religious beliefs,
teachings and
practices. They
demonstrate a
simple
understanding of
religious faith often
using a single
clause response
and using generic
words like ‘holy’ or
‘special’. Pupils
make use of simple
specialist
vocabulary.

AT2

Pupils are able to
express a personal
view making use of
reasons usually
based on social
consequences.

interpretation, empathy,
investigation, discernment,
reflection and expression.

Help pupils reflect upon their
own values and beliefs.

Exploration through real life
experiences including
children’s own experiences.

Christianity and the principal
religions represented in
Great Britain and a non-
religious worldview.

1. LO: | can describe forgiveness and
discuss what this looks like in my life.

2. LO: | can explain what a Christian
might learn about forgiveness from a
Biblical text.

3. LO: I can explain why the Easter
story is important to Christians

4. LO | can analyse how Jesus’ life
death and resurrection teaches
Christians about forgiveness.

Crucifixion - A method of
punishment in which a person is
nailed to a cross

Disciples - Followers of Jesus
during his life.

Easter - The Christian festival
during which the death and
resurrection of Jesus is recalled

Easter Sunday - The day on which
the resurrection of Jesus is
celebrated.

else? Share several stories where Christians are
taught about forgiveness e.g. The Good Samaritan,
Peter, Judas and the Easter story.

Enrich - Why is forgiveness important to Christians?
What does Jesus show us about forgiveness?

3. Listen to The Easter Story. Re-tell the story
through drama. Discuss 5 symbols from the story
and explore what each one stands for.

What is the meaning of the fire burning on Easter
morning, the touching of the stone where Jesus fell,
Hot crossed buns, The Easter egg and The chicken
born from the egg. Explore forgiveness in the Easter
story, in the phrase form The Lord’s Prayer “forgive us
our sins..” and what the 7 seven sins are mentioned in
the Bible. Discuss why Jesus forgave his persecutors.
Why is the Easter story retold worldwide every year?
Extend - Is forgiveness the most important message
within the Easter Story? Why is it so important to
Christians?

4. Teach children how Christians view Jesus’ life and
death, and belief in his resurrection, make sense of
life for Christians. Did Jesus really have to die to
teach Christians about their sins? How has his death
given new life?

Broaden — why is the resurrection part of the story
important for Christians?



DAS Key Concepts Key Competencies Key Vocabulary Key Activity
RE should Pathway — Judaism | 1. LO: I can explain what a Milestones 1..Explain What.a rit.e of passage is an.d identify
provide milestone is and describe when Rites of passage milestones on life’s journey. What milestones have
you experienced so far? What milestones do you
- T Journey i : i : 2 _
oppbortunities . these happen in life. think you’ll achieve when you’re older? Challenge
PP . What is the best PP Judaism what milestones do Jewish people experience?
forpupilsto | oy for Jews to Jewish
develop ) Y " X 2 LO: | can explain the Jews 2. www.bbc.co.uk/learningzone/ clips/7469.html:
- snNoOw commitmen . Bar-Mitzvah
positive to God? Importance of a bar and bat Commitments Write a diary entry in role as a child celebrating their
attitudes and : mitzvah to Jewish families. Commandments Bar Mitzvah. Why is it celebrated? When? How is
- . 5 -
values and to Kosher these sacred evente n a Jewieh chidrs et
reflect and 3. LO: I can analyse how Jewish Kashrut
relate their people show commitment to ;aw/aB « Mitavah aé]’m‘gﬁh‘”gfsq'org/(ﬂs'htm': Doing good and
. . . ar/ba 1Tzva
Iearnlng in RE God by helplng others through Faith www.wijr.org.uk: Doing good in the world could be a
to their own cha rity. . way of showing a commitment to God. Explore
i Charity some charities that Jewish people support. Do all
experience. Torah Jewish people support charities? Broaden — why is
Discovery 4. LO: | can evaluate the ways Rabbi charity important within religion?
. ) https://www.bbc.co.uk/religion/religions/judaism/b
education- AT1B Jewish people show Ceremony eliefs/beliefs 1.shtml
PraFtlces and ways commitment to God and their Synagogue
of life faith Tefillin
AT1 C Forms of : Hebrew 4. Explore how Jewish people pray through their
expressing meaning Mi sacred text, worship and celebrations. Evaluate the
AT2 F Values and Inyan different ways they show this commitment to God
' Shabbat and their religion. Broaden — does a Jewish person
commitment Tallit need to visit a synagogue to show their commitment

to God?


https://www.bbc.co.uk/religion/religions/judaism/beliefs/beliefs_1.shtml
https://www.bbc.co.uk/religion/religions/judaism/beliefs/beliefs_1.shtml

NC PoS

Key Concepts
Link

Key Knowledge and
Pathway

Vocabulary

Activity

RE should
provide
opportunities
for pupils to
develop
positive
attitudes and
values and to
reflect and
relate their
learning in RE
to their own
experience.

Discovery

education- AT1B
Practices and ways
of life

AT1 C Forms of
expressing meaning
AT2 F Values and

commitment

Provide an objective and critical
study of religious and
non-religious worldviews.
Develop attitudes of curiosity,
appreciation, awe and wonder,
open mindedness and self-
awareness. Develop skills of
interpretation, empathy,
investigation, discernment,
reflection and expression.

Help pupils reflect upon their
own values and beliefs.
Provide opportunities for
reflection and personal
response. To enable children to
handle and explore a range of
religious artefacts to enrich
learning. Exploration through
real life experiences including
children’s own experiences,
visits, visitors, internet sites.

Do people need to go to church
to show they are Christians?

Do religious people lead better
lives?

Does participating in worship
help people to feel closer to God

or their faith community?

LO I can describe what makes a
place special and reflect how this
looks in my life.

LO T can explain who uses sacred
places and what happens in them

LO I can identify the features of a
church and explain their uses and
meanings for Christians.

LO: I can explain the importance of
Baptism for Christians

LO I can compare different types of
Christian worship.

LO: I can debate whether Christians
need to go to church

LO: I can use and incorporate my own
knowledge of Christian worship into a
design.

Sacred place,

Christian,
Religion/faith/belief,
God/Jesus,

Church

Font,

Lectern, Aisle, Altar, Pulpit,
Pew, Candle, Organ
Wedding,

Baptism, Christening, Easter
Congregation,

worship, prayer

place of worship

Holy communion

Quaker meeting house

Learning log to measure entry point. What knowledge did
they learn in year 3?

Children to create their special place (or an idea of a
special place they might like to have). Consider and write
about why it is special. Enrich —why are our places
different? What might this look like for religious people?

Explore different sacred places and who uses them and

why. Explore a Christian’s sacred place, their beliefs and
how they worship God. Challenge - are all sacred places
religious?

Identify the features of church and their uses/meanings
for Christians. What are the most important features of a
church? Challenge - How does it help worship?

Look at the different ceremonies that happen in a church.
Role play a holy communion watch a clip of a Baptism.
https://www.bbc.co.uk/teach/class-clips-video/religious-
studies-ks2-baptism/zm32nrd What is important about
these ceremonies? Why do they take place in a church?

Compare use of church and quaker meeting
house. Discuss similarities/differences. Challenge
—why are churches different?

Design an alternative building suitable for
worship.


https://www.bbc.co.uk/teach/class-clips-video/religious-studies-ks2-baptism/zm32nrd
https://www.bbc.co.uk/teach/class-clips-video/religious-studies-ks2-baptism/zm32nrd




DAS Key Concepts Link Key Competencies Key Key Activities
vocabulary
Prayer and | can use the right Pathway 5 Hinduism Commitment- an L1- R.etrievaI: Brain Dur.np- What is commitment?
Worshib — . - Discuss what commitment means
_ p names for thi ngs LO: to understand what agreement or - Analyse commitment and link to children’s everyday lives e.g. commitment to football teams,
Whatis the | that are specialto | commitment means pledge to do sports clubs etc. S
best way to ) , - Talk about something they haven't committed to very well- share examples.
Hindu’s. (temple, something - Activity: Children to complete scroll about commitment

show . : CHALLENGE: Link to Y4 How do Jewish people show commitment?
commitme | Shrine, Puja, LO: to reflect on how Temple-a ' '
nt to God? pilgrimage, Hindus visit the temple to building for L2- Retrieval: Elaborate and extend- meaning of commitment

Dharma, Vedas)

| can explain some
of the ways that
Hindu’s show
commitment to
God.

| can express why |
think Hindu’s
might choose
different ways to
show commitment
to God.

show commitment

LO: to explain how Hindus
go on pilgrimage to show
commitment to God

LO: to explain how Hindus
show commitment at
home

LO: to consider why
Hindus choose different
ways to show
commitment to God

religious worships
Shrine- a place
that is holy

Puja- the act of
worship
Pilgrimage- a
journey to a
sacred place
Dharma- law and
behaviour

Vedas- Hindu

scripture

-Brief history on Hinduism.

Talk about the temple.

- Children to look at a Hindu temple and video.

- Activity: Label parts of the temple

- Activity: Children to justify why the temple is so important and the part it plays in commitment for
Hindus.

BROADEN: Compare the Mandir to another place of worship

L3- Retrieval: Picture label

- Children to reflect on a special journey they have made.

- Discuss what a pilgrimage is

- Activity: Children to research a Hindu trip to the River Ganges or to Kumbh Mela and create a travel
poster.

- Activity: Children to justify how pilgrimage shows commitment

CHALLENGE: Do you think that all Hindus should go on pilgrimage or not? Why?

L4

- Information on how Hindus show commitment at home. Shrines, vedas, puja etc.

- Activity: Brainstorm how Hindu's shows commitment at home

EXTEND: Write a diary entry from a Hindu's perspective. Talk about how you have shown commitment

L5- Retrieval: Children to debate how Hindu’s show commitment and create a debate piece about
which element they feel is the most important and shows the most commitment. Children to debate
this as a class and hear all points.

BROADEN: Do you think that it would be difficult to be a Hindu? Explain your opinion

L6- Learning Logs



DAS Key Concepts Key Competencies Vocabulary Activity
Link

_y_(P::t!\\:{a : Incarnation- an LessRon 1 I Task: Pi b

ristianity/ | | can start to _ - Retrieval Task: Picture Prompt
Christian explain that LO: to analyse the embodiment of God | _ piscuss who Jesus was
faith Jesus was the belief that Jesus Crucifixion- the - Discuss the meaning of incarnation

i ) was the incarnation ion of - Why did God send his only son to earth?

Key . incarnation of execution o - Children to come up with examples of how Jesus showed himself as a human, and as God. Talk about why God did this.
?utt:‘stlon - God. of God. Jesus Christ on the BROADEN: How do Christian beliefs compare with Hindu beliefs?
s the
Christ cross

ristmas | can recall some Lesson 2
story true?

differences in
the different
accounts of the
Christmas story.

| can start to
explain that true
can mean
different things
relating to the
Christmas story.

LO: to recall

some differences
in the

different accounts
of the Christmas
story.

LO: to debate how
truth can mean
different things,
especially when
relating to the
Christmas story.

Eternal- lasting
always and forever
Jesus- the teacher
and prophet of
Christian faith
Gospels- any of the
four accounts of
Jesus Christ's life,
death, and
teachings in the
New Testament
books of Matthew,
Mark, Luke, and
John

Nativity- the birth of

Jesus Christ

- Retrieval Task: Find the Link

- Children to discuss what they already know about the Christmas story.

- Talk about how having a different perspective on something means that you view a story in a different way.

- Explain that we are going to investigate different accounts of the Christmas story in the Bible according to different people.
Luke Ch 1: 26-38 and Ch 2: 1-20 Matthew Ch 1: 18 - Ch 2: 12. Children to read both accounts and annotate with notes about
the similarities and differences between the two.

- Why are there different accounts of the same story?

- Complete a Venn Diagram comparing the accounts.

- Children to produce two different Christmas cards that compare and contrast the differences between the Christmas stories.

EXTEND: Why do you think Luke and Matthew's accounts of the nativity differ? Explain your answer.

Lesson 3 (Discussion Based)

- Recap last lesson where we found out about different versions of the Christmas story in the Bible. Ask children: If we are
questioning who was actually present during the Christmas story and when they were there, what else might be true/not
true?

- Introduce the key question: |s the Christmas story true? If we are questioning the factual side of the Christmas story, can it be
true in a different way? Can stories and events have meaning i.e. can we learn from them even if they didn’t happen exactly
as recorded?

CHALLENGE: Debate whether it matters if the Christmas story is true or not.




DAS (pudley | Key Concepts Key Competencies Key Key
agreed Vocabulary Activities
syllabus)
AT 1 Pupils Provide an objective Brahman - The one Supreme God 1. Recall

They are able to
produce
organised
descriptions of
religious life.
They also show
an elementary
knowledge of
beliefs or
teachings which
are specific to
particular
religions. They
demonstrate a
simple
understanding of
religious faith
often by linking
statements
together to
provide a
coherent
account. They
make use of
specialist
religious
vocabulary.

AT 2 Pupils are
able to support
an opinion
usually making
use of relevant
reasons. Some of
these reasons
may not be
defensible or
clearly distinct
from each other

and critical study of
religious and
non-religious
worldviews.

Develop attitudes of
curiosity, appreciation,
awe and

wonder, open
mindedness and self-
awareness.

Develop skills of
interpretation,
empathy, investigation,
discernment, reflection
and expression.

Help pupils reflect upon
their own values and
beliefs.

Provide opportunities
for reflection and
personal

response.

To enable children to
handle and explore a
range of

religious artefacts to
enrich learning.
Exploration through
real life experiences
including

children’s own
experiences, visits,
visitors, internet sites.

Pathway 5: Hinduism
LO: to recall what a
Hindu believes about
Brahman.

LO: to explain the belief
that Brahman is in
everything.

LO: to identify links
between Hindu beliefs
about Brahman and
how Hindus live their
lives.

LO: to identify the
importance of the Aum
symbol

LO: to debate my
understanding of how
Brahman can / cannot
be in everything.

Dharma - A persons religious and moral
duties

Krishna - A very popular Hindu god
believed by many to be an avatar of the
god Vishnu

Mandir - A Hindu temple, a place of
worship used by Hindus

Puja - A form of worship in the Hindu
religion

Puja tray - A tray holding important
items for worship

Purusharthas - The four goals in human
life for Hindus

Rama - A very popular god worshipped
by Hindus widely believed to an avatar
of Vishnu

Reincarnation - Belief that a dead
person’s spirit or soul (Atman) returns to
life in another body

River Ganges - A sacred river in Hindu
tradition

Shiva - One of the most important gods
in Hinduism, often represented dancing
Trimurti - The three aspects of God in

His forms as Brahma, Vishnu and Shiva.

- Recap what we already know about Hindu beliefs from last half term

- Brain dump prior knowledge on sugar paper and share in group presentation
2. Brahman

- ldentify the belief that Brahman is in every god and everywhere

- Study the tri-murti and present information in their chosen way about their
specific role in relation to Brahman.

3. Links

-ldentify how Hindu’s live their lives and the Puja tray and how this links to
Brahman

-Create their own version of a Puja tray which shows how Hindu’s are committed
to Brahman

-Link to Hindu festivals and beliefs

-ldentify the links between Brahman and his importance and other areas of Hindu
life. Link the two together to identify the importance of commitment to both.

4. Aum

- Children to listen to a recording of the Aum being chanted

- Recognise its importance in meditation

- Practise meditation using the Aum sound

5. Debate

-Retrieval- what do we already know about Brahman/ the Tri-murti etc.

- Debate their beliefs about Brahman, linking what they know about Brahman
being everywhere.



DAS Key Concepts Key Key Key
Link Competencies Vocabulary Activities
AT 1 Pupils are able | Pathway 1 LO: to identify | Holy week 1. Holy week
to produce Christianity the events of crucified - Recount what they already know about the Easter story.
organised e - Teach the events of Holy week in more detail starting with when Jesus arrived in Jerusalem, to the day of
ioti Holy week. crucifixion ’
descriptions of | can start to y desti his death.
religious life. They explain ) estiny - Children to then create an animation storyboard about each of the days in Holy week to demonstrate the
Z:Z‘:ns:rﬁ"a"ra” whether God | LO: to explain | consequence events.
knowledgeyof intended Jesus | the intention EXPAND- What was the most important event during this week and why? What was the crucial part that might
beliefs or teachings | t© be crucified importance of | lent have changed everything?
which are specific or whether each of the Palm Sunday 2. Importance
to particular Jesus’ events of Holy | Good Friday - Recap the events of Holy week
religions. They crucifixion was K M d - Discuss whether they think that the events of that week were always planned or whether Jesus’ crucifixion
demonstrate a the Weex. aundy was as a result of Holy week.
simple ‘ consequence Thursday - Research the events of Holy week in our modern day lives.
unglgrstano!mg of of events LO: to explain pilgrims ENRICH- make links between the events of Holy week in the Bible and events of Holy week in modern life. Why
Lel'lg'if‘s faith often | 4, ring Holy the Christian Jerusalem is it the most important celebration in the Christian calendar?
y linking . .

together to provide
a coherent account.
They make use of
specialist religious
vocabulary.

AT 2 Pupils are able
to support an
opinion usually
making use of
relevant reasons.
Some of these
reasons may not be
defensible or
clearly distinct from
each other

| can start to
express my
opinion about
Jesus’
crucifixion.

Jesus’ destiny.

LO: to debate
the belief of
Jesus’ death
being part of
God’s plan.

Learning log

-Children to decide whether or not they believe that Jesus’ destiny was always to be crucified on that day, or

whether the events that they now know about led to this.

-Create a newspaper article either explaining how the events of Holy week led to Jesus’ death, or how the

crucifixion was planned anyway.

-Write from the point of view of a villager during Holy week to demonstrate their understanding.

CHALLENGE- What evidence is there in the Bible that Jesus’ destiny was always predetermined?

4. Debate

-Gather together the information that they have learned during this topic

- Discuss whether they believe that Jesus’ death was always God'’s plan, drawing on evidence that they have
found

- Class debate and then decide whether any of them have changed their opinion after hearing others.

EXTEND- Consider- If Jesus’ death was always God’s plan and the betrayal hadn’t happened, then would Easter

still be so important to Christians?



DAS

Key Concepts Link

Key Competencies

Key Vocabulary

Key Activity

AT 1 Pupils are able
to produce
organised
descriptions of
religious life. They
also show an
elementary
knowledge of
beliefs or teachings
which are specific
to particular
religions. They
demonstrate a
simple
understanding of
religious faith often
by linking
statements
together to provide
a coherent account.
They make use of
specialist religious
vocabulary.

AT 2 Pupils are able
to support an
opinion usually
making use of
relevant reasons.
Some of these
reasons may not be
defensible or clearly
distinct from each
other

Pathway 5
Hinduism

Do beliefs in
Karma, Samsara
and Moksha help
Hindus lead good
lives?

| can describe a
Hindu belief
relating to life after
death and explain
the impact of this
on a Hindu’s life.

| can express my
own views about
Hindu beliefs and
whether they make
sense to me or not.

LO: to investigate
and describe the
Hindu beliefs

of Karma, Samsara
and Moksha.

LO: to analyse
how Hindu beliefs
impact on

Hindus leading go
od lives.

LO: to formulate
my own views
about Hindu
beliefs.

Hindu — a follower of Hinduism Mandir —
the Hindu place of worship

Murti — a statue of a God or Goddess
Diwali — The Hindu festival of lights is
associated with many stories. The main
one being a celebration of the return of
Lord Rama after an exile of 14 years,
where he killed the demon king Ravana
Aum — the most sacred symbol in
Hinduism

Ahisma — peace and reverence toward all
sentient beings

Karma —the belief that for every action
there is a consequence. In Hinduism,
Karma is the belief that the actions
performed in this life will effect what
happens to you in the next life

Brahman — the Hindu God and life force
that is present in everything. The different
Hindu Gods are all expressions of
Brahman

Shrines — anything from a room, a small
altar or simply pictures or statues
Reincarnation — in Hinduism, it is believed
that life is a cycle of birth, death and
rebirth. The rebirth doesn’t have to be in
human form and could be an animal or
plant

Samsara- the cycle of birth, death and
rebirth

Moksha- the end of the birth, death and
rebirth cycle.

Lesson 1: What are Karma, Samsara and Moksha?

Discuss positive and negative consequences.

Discuss Karma, Samsara and Moksha, explaining to children what they are.
Link this to Snakes and Ladders.

Activity 1: children make their own snakes and ladders game with poor
decisions and consequences.

Activity 2: Children to write an explanation of Karma, Samsara and Moksha

BROADEN: Draw a diagram to show the cycle of Samsara and how Karma and
Moksha affect it

Lesson 2: How do Karma, Samsara and Moksha impact Hindus?

Retrieval task: Karma, Samsara and Moksha Mis-match
Recap the three key concepts of Karma, Samsara and Moksha
Discuss how this effects a Hindu's day-to-day life.

Activity 1: Role on the wall-children to get into the perspective of a Hindu person
and write speech bubbles talking about how they might behave because of the
cycle of Samsara.

EXTEND: Can you link any of these beliefs to Christianity? Explain.

Lesson 3: What do | feel about Karma, Samsara and Moksha?

Retrieval task: Elaborate and extend- Karma, Samsara and Moksha.

Children to reflect with their peers how much they agree with Karma, Samsara
and Moksha.

Think about what motivates them to behave well.

CHALLENGE: “An eye for an eye and everyone shall be blind.” Ghandi was a non-
violent campaigner. What does this quote from Ghandi mean? How does it relate to
Karma?

Lesson 4: Learning Logs




DAS Key Concepts Key Competencies Key Vocabulary Key Activities
Provokes challenging % Provide an objective and critical Key question: What is the best Christianity Lesson 1: Is It ever ok to lie?
questions study of religions and non- way for a Christian to show - Explore the initial question. Children to hold a debate.
religions worldviews. commitment to God? Church - Tell children the story ‘ The Hiding Place’ by Corrie Ten Boom —
Encourages pupils to Christian lady lied to German soldiers about Jews she was hiding.
explore their own % Develop attitudes of curiosity, Cross - Continue debate now. . . .
beliefs appreciation, awe and wonder, LO: to debate whether lying is - Was telling the truth in this scenario more important than saving
open mindedness and self alwavs wron Commitment lives? o o ,
Enables pupils to build awareness. y 9 CHALLENGE: Explain a situation where it might be ok to lie
g]neér;;gigiﬁgdemlty & Develop skills of interpretation LO: to investigate Christian beliefs Believing Lesson 2: How do Christians behave to show commitment?
' g empathy, investigation ’ and commitment to God. Practices - Relate back to the previous lesson- do you think Christians ever

Teaches pupils to
develop respect for
others,

Prompts pupils to
consider their
responsibilities t

®
0.0

discernment, reflection and
expression.

Help pupils reflect upon their
own values and beliefs.

Provide opportunities for
reflection and personal
response.

To enable children to handle and
explore a range of religious
artefacts to enrich learning.

Exploration through real life
experiences including children’s
own experiences, visits, visitors,
internet sites.

LO: to analyse the impact of famous
Christians

LO: to formulate an explanation
about my own beliefs about
Christians commitment to God and
eternal life.

Ten Commandments
God

Jesus

Holy spirit

Prayer

Christian Aid week
Martin Luther King

Mother Teresa

lie?

- Investigate ways Christians show commitment to God — focus on
the format of the 10 commandments — pupils to order these and
rank them in importance.

- Children to complete a mind map explaining other ways Christians
show commitment.

BROADEN: Investigate Galatians quote , Christians should display

love, joy, peace, patience etc. Is this doable? Does it

show commitment to God?

Lesson 3:

- Children to investigate and analyse the impact of famous Christians
who have tried to show commitment to God — Martin Luther King,
Mother Teresa, Christian Aid workers. Choose one to create a
profile about.

EXPAND: Research another famous Christian and explain how they

have shown commitment to God

Lesson 4: What is the best way to show commitment to God?

- Explore all of the ways we have seen Christians showing
commitment.

- Talk about why Christians show commitment to God (gaining
eternal life). Can we compare this to Hinduism?

- Children to answer the question 'What is the best way for
Christians to show commitment?' In detail.

EXTEND: Does Hinduism and Christianity have any similarities?

Reflect, thinking about everything we have learned this year.






DAS

KeH COHCGPES

KeH ComPelfencies

N=

KeH
VOCOII)U[OFH

D peters Hill

B8 Primary School

KeH

Aclivilies

Beliefs ond Praclices
- What is the best way

to show commitment o

God?

PaH‘mwo,H 3
Y6 — Beliefs and
Prachces - showing

commitment to God.

I |<now Hwo,l Muslims

show commilment o
God bg J:ouow'mg Hw
5 Pillars of Tslam.

I can exPlo,'m some of
the ways that Muslims

show commitment Lo

God.

Ican explain whH
Muslims show
commitment to God in
different ways and
suggesl what I think
is the best way for
Muslims to show

commitment fo God.

LO: T can compare the commilments of others and
understand their way of living as o praclicing
believer.

LO: T can analyse the impact a Muslims

commitment fo God can have on dailﬁ liJ:e.

LO: T can explain the imporkance of each

commitment and whg it demonstrates Muslim's J:aiHm

to Allah.

I_O I can reason and explain Hw imporkance

OJ.‘ fo,shng in Islam

I_O I can evalua[e mH undersfo,nding OJ.‘ Is[amic
commifmenl‘ bH assessment and creahon OJI mg own

Lopica[ queshons

Islam

Muslim

Allah
Muhammad (PBUH)
Prophel

The Five Piuars of Tslam:

The Shahadah, Salah
So,wm, Zakal, Hod‘J

Ramadan
Eid-ul-Filr
Wudu
ka'bah

MCCCG
VO[UCS

Commilment

Leorning entrg LOSI( camlpleked.

u- Discuss and analﬁse PuPils’ evergdag commitmenks like sPar}s clubs elc. Compare their own commitmenls fo those in
Tslam l‘mking fo the Five Pillars. ExPlore whether children have any experience or knowledge of these commitmenls. Relale
these to their own commilments and children creale o recipe for someone lo show commilmenk.

What is commitment? How can it be shown? CHALLENGE: The Tslamic religion requires fouowers bo be more commikted

than in other rellgicns’ Do you agree or dlsqgree? Argue your response.

L2- Re fer back fo commitment from last lesson. Discuss the impact their commilment to prayer can have upon their doilg
li fe. Children creale a timetable o ¥ their own bo include theirs commilments and evaluale how di ! ficuu it would be lo

dedicale their time fo.
EXPAND: "Which prayer do you think is the most convenient?

L3- Children stucl‘tj the 3rd piuar of Tslam, mal(ing notes o f the keH demands each exPects in their dailg lives. Children
discuss whg each is imporlant fora Muslim and how it shows commitment to Allah. Children comPleLe cluesﬁon basks on
each Pillan

EXTEND: T give bo chqrih:] Jusf the same as Muslims do. IF makes me feel so Proud that T am 9lvin9 my hard-earned
money bo the Poor.'

How would o Muslim feel aboul this statement? Debale the similarilies and di [ perences between the wo views.

L4 — Children recap Zakah and answer 3 queslicns regard‘mg this. Children focus on Piuur b — Sawm.

Children wakch a video exPla‘m‘mg Ramadan and make notes on the l(eH Po‘m}s

Children complete bask fill‘mg in the in formahon aboul Sawn on the achviEH sheels.

BROADEN— In some counkries, it is considered a crime to ignore Ramadan and not fasf, What do you think about this?

L5— Children learn about the 5 piuar of Tslam. Go H\rcugh the in formahon on the PowerPoink and show children the
video. Children will demonstrale their underslandinﬂ bg mak'mg a HaJJ Passpork

EXPAND - Use your research o consider and compare each commilment.

Argue which Plllar you believe shows the commitment to Allah the mosh. Children to debale this as a class and hear all
Poinks‘

I_6 - Children comPlele learning lOg exil EOSI( and assess H’leil" own knowledge Of H’le LOPiQ Tl"»eH creo}e erir own m'md-

map of their new learning and compose & mulhple choice quiz for a peer bo use bo assess their unclers}anding of the unit.



DAS

KeH Concepls
Link

KGH Knowledge ond POH’lWOH

VOCO[)U[GFH

Acl‘witﬁ

- Describe keH aspects of
religions, especiullg the
people, stories and
bradikions which
in fluence belie s and
values.

- Idenhi Y and begin fo
describe the similarities
and di f perences within
and belween religions.

- Consider the meaning of
arange of forms of
religious expression,
understand whH HleH are
impurlank in religion, and
note links between them.

- Use specialisk vocabularg
in communicahng their
knowledge and
unclerslunding..

AT2

- Re flecl upon challenges
of commitment both in
their own lives and within
religious Lradll’ians,
recognising how
commitment o a re[igion
is shown in a varielg of

WOI\.JS.

To Provide an ohjeclive and
crilical sl’udg of religious and

non-religious worldviews.

Develop allitudes of curiositg,
appreciahon, awe and wonder,
open mindedness and self—

awareness.

Develop skills of interprelalion,
emPaHmH, invesl’igalion‘
discernmenk, reflechon and

expression.

Help Pupils reflecf upon their

own VGerS ond beliefs.

Provide opporhmil'ies for
reflechon and Personal

respcnse

To enable children to handle
and explore a range of
religious artefacls fo enrich

learning.

Explorahon leough real life

experiences.

LO: I can discuss and reflec} upon
imPortank events in mH life and whH I

was chosen

L.O: I can analﬂse inJ:ormahon and
what is implies about Marﬂ, moH‘»er OJ.‘

J-GSUS

L.O: I can explo,'m Hw word
“incarnate" o,nd incamahon in

Chrishanitg

LO: I can creale a character of
Proﬁle OJ.‘ Marg Justijrging whg I H‘»ink

she has certo,in h‘o,its

Assessment Fask
LO: To assess and reJ:lecl upon my
understanding OJ: Hw kopic

Shepard

MarH

Depichon

Art

Popular cullure
Incarnate
Jesus

Chosen one
Incarnation
God

Humon

Father

LI

Retrieval task — Brain Dump task — PPTIl Show image on board. Have chn discuss who it mighl‘ be? What significance she has to
Chrishanikg and whlj? Whlj is she imporkant? Thelj can add any other know facks bo their work as o starhng Po‘m} to their leaming.
Chn consider instances in their own liJ:e where HleH have been chosen for scmeHn'mg imporkan} — a role/ club/ team or special event.
What emations did H’»eﬂ _Feel ak the lime and when was it? How did H"I'CH J:eel aﬁer being chosen for this Posihon? Chn to describe
the special event in a Paragraph in their book as H’»ough itisa blog Posl felling others of what significant evenk occurred. Theg can
decorale in their chosen way to demonstrake their undersl’anding of the inkended audience.

L2

Chn analee artwork depichng Morg in different ways. Theg discuss what H‘»eg think each show and what the differences are belween
the art pieces. Whal kind of person is MarH shown to be in the arl? Whg is she Presenl'ed in this waH? Chn sl'udH biblical Pieces (Luke
26-38 and Luke |:47-55) Thelj read the scriptures and encouraged to make notes and highlighk meortank words and phrases
related to MarH in the extrack. Q Whal was special about Morg? Why di you think she was chosen bg God bo be Jesus mother?

L3

KeH queshon fo open lesson (PPT3) Whﬂ are Christians amazed ab the incarnalion? Children to list alternative names Christians give
to God: Father/ Shepard/ o“-PowerJ:ul/ all-knowing. Children create their own definihon of the incarnakion in terms of Chrishani[’g
and whal it means to Christians. Use video to give chn guidance and supporf in their work descriphons.

Children can creake a table detail'mg qualihes Christians would wank in “God” and also “A new born child”.

Statements of Lrue/false for LA chn.

L&

Refer back fo artwork Produced of Marﬂ, mother of Jesus. Look ab o wider range and in tables, chn lisk ac{jecfives bo describe the
braits that the artwork imle and reger also to the Biblical passages that were also linked to MarH. Children fo create a proﬂle for
Marg — use of ad:jechves and some can J‘usl'if}j their reasons for these ad:jecl'ives us'mg evidence from what Hleg have seen (picl‘ures)
and read (Bible) Quotes can be liﬁed from the passages boo with references to add extra delail o their MarH proﬂle Piece.

Children to cover |<e3 areas: appearance, Persono,litg.

L5

Chn assess their learning. Q How significanl is it that MarH was Jesus mother?

Use quiz bask to complele exit for learning log and chn can complel‘e any addikional learnlng around the Piece Pose the discussion

quesl‘ion: If Jesus was born on Earth fodag, what would his mother be like?



B peters Hill
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DAS Key Concepts Key Competencies Key Key
Vocabulary Activities e 11}
RE should provide For children ko Pathway | - Chriskianily Eternal — lashing or exishing LI: What is the meaning of eternity?
OPPOI"ITU,niITieS for understand and have é oreve.rl- e dhoke o be Define the term ‘ebernal.” Children will consider Fheir view on whether cerain objec}s/ items/ feel‘mgs are
u ilS to develo H’le Confidence Cmd ity d e s e}:f e;ng eternal. Various asks discussing the lifespan of a variel‘g of Hlings.
pPup P vocabulary bo discuss LO: I can explain the deflnihon of etern'ﬁg Jree grom danger or threa
posihve O,Hitudes o,nd ) J Sacred — connecled with o 9°d EXTEND = Is there anHH\ing thal is not ebernal thal children wish could be? WI\H mighl we nob
l Cl t l t I;he'r l‘""WledSe O’nd or dedicated to a religious purpose wanl all H;ings lo be elernal?
vatues anc Fo TeIEC | understanding o LO: I can evaluale dij:ferent beliefs about Christianily - the religion based
and relate their elermlg. eternitg and understand the Chriskian view on onl the leachfngs of Vow — a L2: What do Chrislians believe aboul el'erml's.
le"'mmﬂ in RE to H‘»is ideo, Soiemi promise Children discuss Chrishian beliefs in relation to what makes somel’hing ekernal. Children explore differenl
Hmeir own experience i . Uncondibional = nol sul:gjecl’ o Bible rererences and discuss the teachings of Jesus in relakion to efernal love and uncondilional love
P - | For children to any conditions § o .
d t d d l) bl . o Children studg these Biblical extracts and summarise their understanding of love.
uncersianc an@ be ab%¢ 1 1.0 I can express my view on elemilg ond Ever lasling — conlinuing gor o
bo discuss their consicler H‘»e Chrishan ers echve long time EXPAND = Children are able o discuss the Bible passage and explain whH God forgave the
underslanding of persp f*emitﬂ — inginite or unending brothers and whal this tells us about God.
Christian beli e
eter::i;;n e le_fS OJ-' |_ O; I can rej:leck an (J, 0SSESS mH Suc-ri‘fice — offer as a religious L3: What are my own belie‘rs aboul elernilg?
understo,nclin fo) Hw conce [; e[;erm[; so,cnf»ce Children to discuss their underslanding of Heaven and Hell. Children consider whal each of these concepts
9 J: P H Humanist — follower of the
Children are o,ble lo Principles of Forgiveness are and what l'heg mean to them. Explore the Christian resurrection John 3: 16 showing life o,J:ler death.

discuss with confidence
the Leach’mgs of the
Bible in relation to

efernilg.

Respecl —a feeling of deep
admiralion for someone or
somelhing elicibed bH their abililies
Viewpoinl' —a Posihon giving a
good view

Heaven — o Place regarded in
various religions as the abode of
God (or gods) and the angels, and
of the good o,ﬁer death.

Hell = o place regarded in
various religions as a spiril'ual

realm of evil

(e}ernul life) OH}er examples wi” also be used ko show resurrechon appearances. Children ko wrl}e abou}

eternitg in books us'mg references from the Christian Bible stories studied and their own view on the topic.

BROADEN—Are children able l‘o arl‘iculate, according l‘o a Chrishan, which People ‘deserve' to qo l‘o
Heaven/Hell? Is this a Permanenl Hming? Whal are God's expec|:a|:ions?

I_4'Z Whal' have I learnl aboul el'ernil'g and H;e views 0‘[,‘ OHFQI‘S?

Children complel’e learning log quiz on eternitg. Children will be encouraged to reger fo Biblical examples

}o linl( Hleir view along wth Hlak of Hle Chrishan J.‘O,iHL




DAS

Key Concept Link

Key Knowledge and Pathway

Key
Vocabulary

peters Hill

primary School

Key
Activities

AT | Pupils are able lo

Produce organised
clescriphons of religious life.
Theg also show an
elemen}arg knowleclge of
beliefs or l'eachings which
are specij:ic bo Parlicular
religions. Theﬂ demonstrale
a simple unders}anding of
religious fail’h oﬁen 55
linl(ing statemenks LogeH\er
bo provide a coherent
account. Theg make use of
specialisl' religious

VOCO,bUlO,FH.

AT 2 Pupils are able }o

suppor} an opinion usuallg
mal('mg use of relevant
reasons. Some of these
reasons may not be
defensible or clearlg dishinct

from each oner

The school communikg - RE Provides a
Pcsihve context within which the diversikH
of culbures, beliefs and values can be
celebrated and explored.

The communitg within which the schol is
located — RE provides opporl'unil'ies fo
'mveshgake PaHerns of diversilg of religion
and belief and forge links with diﬁeren}
groups in the local area.

The UK communil'H —a mo:jor focus of RE
is the s}udg of diversil'g of religicn and
belief in the UK and how this 'mJ:luences
nalional liJ:e.

The globol communilg — RE involves the
s}udg of matkers of globa[ significance
recognlsing the diversitg of religion and
belief and iks impac} on world issues.

RE subJeclf maker gives Parl‘icular
oppcrfuniﬁes bo Promol’e an ethos of
respeck for others, challenge slereotgpes
and build undersl'anding of other culkures
and beliefs. This conkributes to Promol’ing
a Posihve and inclusive school ethos that
champlons demacralic values and human

righls‘

PaH;wag | - Chrislianilg

LO: I can idenhﬂ.j ond discuss inf[uenha[

People in our lives

LO: I can idenhfﬂ diﬂterenl Christian

charilies and J’ushj:g their imporlance

LO: T can arque whether Chrishanilg isa

sfrong re[igion 2000 Hears af}er IGSUS was
on the earth

LO: I can create and J’usbfg my own

commandments

Chrishanilg — lthe religion based on the

li fe and keachmg of Tesus

Cruci fied - Puk to death bﬂ nailing foa
cross

Crusi fixion — A method o f Punishmenl in
which o person is nailed bo a cross
Disciples - fcllowers of Tesus during his
lige

Easter — The Christian feshval dur'mg
which the death and resurreclion o f Jesus
is recalled

HO[IJ communion — remembrance o f the
bod3 and blood o ! Jesus when he died on
the cross

Good Fridaﬂ — the daH which Christians
recall the dealh o ¥ Jesus on a cross

Last supper — the meal that Jesus shared
with his disclples be fore his death

Lent — the fime o ' year when Christians
prepare for Easker

Redeemed — to bug or win back
Redemphan — the act o ¥ saving from sin
Resurrection- o relurn back o li fea ffer

death

Sin — an aclion thal breaks a religlous low

LI

Children discuss whether sacred lexts have o be true’ to help People understand their relig'wn, as well as

wheHler Parhcipal‘ing in WOI"ShiP helps people LO feel ClOSEl‘ l'O GOd or H’teif‘ J:OiH’\ cammunilg.
Children wrile QbOUl Hleil" 900[5 cmd hOW Hleg can CliSPlQEJ H\e ClUQlil’ieS OJ,‘ an inspiralional Person.

Keg queshonz Is re[igian the most impcr}ank in ;luence and insplruhcn in evergane’s li;e?

EXPAND- What »mpa& do msptrahonal People have on the lives of others? How does the word 'mspirahan‘ link to
Chrishan'ﬁf

L2

Children will leo,rn QbOUL o,nd ~J:(JCI.},S an H‘»ree Chrisho,n chariﬁes. Children explore Passages in H1e Bible
HIQ} refer LO 9ivin9 LO o}hers/}reahng on;ers as HOU wish LO be Erealed. f\f}er exPlor‘mg H';e charihes,

children demons}ra}e Hteir underslonding bH comPa,r'mg er WOFI( Of l’WO seParaEe charihes.

Keg queshon: What do Christians believe about givlng fo charitg?

EXTEND —What cha”enges mighk charilies come across? Is there any way of overcoming these issues?
L3

Inkroduce the quesl'ion. Ts Chrisl‘ianikg shill o s|;ron9 religion 2000 years o J:l;er Jesus was on Earth?’
Discuss whether feshvals and sgmbals show that Chrishanitg is shill o s|;ron9 religion. Children will write o

debate piece, arguinﬂ H’liS issue.

CHALLENGE - th dO HOU, H’unk could hove a JTUFH’\EF mead on rehgious behefs n Hw fukure?

Keg queshon: Is Chrishaniig shill o sirong religion 2000 years a;ier Jesus was on Earth?

&If HOU were starﬁng a religlon now H\Qk would helP mol(e Hle world a beHer PlQCG, Wth’ WOUld be Hle

Ten Commandmenl‘s HOU, would ClSl( People LO live bHP Children wrike and JUSl'ifH H\eir commandmen}s.

Keg queshon: What dU HUU H’tinl( are Hwe mos} imlportcm} rules H’lQl’ people should FO“OW?

BROADEN- J’ush‘ﬂj WhLCh Gf Hour ccmmundmenks are mosE meorfanl EXP[G&H WHH




DAS

Key Concept Link

Key Knowledge and Pathway

Key
Vocabulary

peters Hill

primary School

Key
Activities

AT | Pupils are able lo

Produce organised
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The school communikg - RE Provides a
Pcsihve context within which the diversikH
of culbures, beliefs and values can be
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'mveshgake PaHerns of diversilg of religion
and belief and forge links with diﬁeren}
groups in the local area.
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is the s}udg of diversil'g of religicn and
belief in the UK and how this 'mJ:luences
nalional liJ:e.
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and build undersl'anding of other culkures
and beliefs. This conkributes to Promol’ing
a Posihve and inclusive school ethos that
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LO: I can idenhﬂ.j ond discuss inf[uenha[

People in our lives

LO: I can idenhfﬂ diﬂterenl Christian

charilies and J’ushj:g their imporlance

LO: T can arque whether Chrishanilg isa

sfrong re[igion 2000 Hears af}er IGSUS was
on the earth

LO: I can create and J’usbfg my own

commandments

Chrishanilg — lthe religion based on the

li fe and keachmg of Tesus

Cruci fied - Puk to death bﬂ nailing foa
cross

Crusi fixion — A method o f Punishmenl in
which o person is nailed bo a cross
Disciples - fcllowers of Tesus during his
lige

Easter — The Christian feshval dur'mg
which the death and resurreclion o f Jesus
is recalled

HO[IJ communion — remembrance o f the
bod3 and blood o ! Jesus when he died on
the cross

Good Fridaﬂ — the daH which Christians
recall the dealh o ¥ Jesus on a cross

Last supper — the meal that Jesus shared
with his disclples be fore his death

Lent — the fime o ' year when Christians
prepare for Easker

Redeemed — to bug or win back
Redemphan — the act o ¥ saving from sin
Resurrection- o relurn back o li fea ffer

death

Sin — an aclion thal breaks a religlous low

LI

Children discuss whether sacred lexts have o be true’ to help People understand their relig'wn, as well as

wheHler Parhcipal‘ing in WOI"ShiP helps people LO feel ClOSEl‘ l'O GOd or H’teif‘ J:OiH’\ cammunilg.
Children wrile QbOUl Hleil" 900[5 cmd hOW Hleg can CliSPlQEJ H\e ClUQlil’ieS OJ,‘ an inspiralional Person.

Keg queshonz Is re[igian the most impcr}ank in ;luence and insplruhcn in evergane’s li;e?

EXPAND- What »mpa& do msptrahonal People have on the lives of others? How does the word 'mspirahan‘ link to
Chrishan'ﬁf

L2

Children will leo,rn QbOUL o,nd ~J:(JCI.},S an H‘»ree Chrisho,n chariﬁes. Children explore Passages in H1e Bible
HIQ} refer LO 9ivin9 LO o}hers/}reahng on;ers as HOU wish LO be Erealed. f\f}er exPlor‘mg H';e charihes,

children demons}ra}e Hteir underslonding bH comPa,r'mg er WOFI( Of l’WO seParaEe charihes.

Keg queshon: What do Christians believe about givlng fo charitg?

EXTEND —What cha”enges mighk charilies come across? Is there any way of overcoming these issues?
L3

Inkroduce the quesl'ion. Ts Chrisl‘ianikg shill o s|;ron9 religion 2000 years o J:l;er Jesus was on Earth?’
Discuss whether feshvals and sgmbals show that Chrishanitg is shill o s|;ron9 religion. Children will write o

debate piece, arguinﬂ H’liS issue.

CHALLENGE - th dO HOU, H’unk could hove a JTUFH’\EF mead on rehgious behefs n Hw fukure?

Keg queshon: Is Chrishaniig shill o sirong religion 2000 years a;ier Jesus was on Earth?

&If HOU were starﬁng a religlon now H\Qk would helP mol(e Hle world a beHer PlQCG, Wth’ WOUld be Hle

Ten Commandmenl‘s HOU, would ClSl( People LO live bHP Children wrike and JUSl'ifH H\eir commandmen}s.

Keg queshon: What dU HUU H’tinl( are Hwe mos} imlportcm} rules H’lQl’ people should FO“OW?

BROADEN- J’ush‘ﬂj WhLCh Gf Hour ccmmundmenks are mosE meorfanl EXP[G&H WHH
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4
A
4
a

KeH

Aclivilies

Religion and beliefs 'mform
our values and are refleded
in what we say and how we
behave. RE is an imporlant
subjecl’ in itselj:, developing
an individual's knowledge
and undersl’anding of the
religions and beliefs which
form par} of contempororg
sociel’g. Religious educalion
Provokes challenging
queshons aboul the ullimale
meaning and purpose of
liJ:e. beliefs aboul God. the
self and the nalure of
realil'g, issues of righl’ and
wrong, and what it means bo
be human. Ik can develop
Pupils' knowledge and
undersl'anding of
Chrisl'ianitg, of other
Pr'mcipal religions, other
religious braditions and
worldviews thak ofger
answers ko queshons such

as H’»ese.

The school communitg - RE Provides a
Poslhve conkext within which the
dlversitg or culkures, beliefs and values
can be celebrated and explored.

The communitH within which the school
is located — RE Provides opporlunihes
bo mveshgake Pa%erns of d'wersilﬂ of
religion and belief and forge links with
diﬂerent groups in the local area.

The UK communikﬂ —a mo:Jor focus of
RE is the study of dlversitg of religion
and belief in the UK and how this
mfluences nakional life.

The 9[obal communikﬂ — RE involves
the s}udg of malters of global
significance recognis‘mg the diverslkg of
religion and belief and its ‘meact on
world issues.

RE subjeck matker g'wes Parhcular
opporkumhes bo Promo}e an ethos of
respeck for others, challenge skereolgpes
and build unders}anding of other
cullures and beliefs. This conlributes to
Promohng a Posihve and inclusive
school ethos that champions democratic

va[ues cmd human righ}s.

LO: I can explo,in how believing
in Akhirah influences Muslims

lo do their best o lead good

['wes.

LO: I can recognise what
motivales or inf[uences me fo
lead o good life and compare
it with what motivales and

influences Muslims.

Allah — the word for
Gocl used bl:j Muslims.

Islam — the religion
believed in blj Muslims.
Muhammad —
believed bU Muslims to
be the last and J:'mal
Prophet sent bﬂ God.
Muslim — a person
who believes in and
Prachces Lslam.
Prophet — a person
who has been given
words or messages
from God to pass onlo
others.

Akhirah — Muslim
aﬁerlife.

Lesson | — Does belief in Akhirah help Muslims lead 9ood lives?
Sugar paper Po,ired Partner bask — what isn't bH the term —
‘leading a 9ood life? What melivales People bo lead a 9ood [lfe
Presenkahons.

Recap the main Islamic Prophet Muhammad and whH he was
chosen as the messenger of God. Video cllp how Muslims aim fo

live Hmeir lives. Focus on how Muslims believe H‘»eg should behave

and live their lives — lnformahve Posker.

Video c[ip BBC 303| online - whal does it mean Eo be Muslim.
Pupils Lo learn about and idenhfﬂ Hw Muslim belieJ:s in heaven

and how it mohvales Hmem ko lead a 9ocl life. Idenhﬂj Hw eight
doors OJ.‘ heo,ven. Spicler dio,gro,m Hw main feo,tures OJ: Hw eighk

door beliefs.
EXTEND

I everyone made better lige choices could earth become like heaven?

Lesson 2 - Recap main learnmg 0 far — does Muslim belieJ: in
Akhirah help Muslims lead good lives? Goldfish bowl debale
achvltg. Idenhﬂj and discuss the arguments both for and against
this statement. Evaluate — lJ.‘ everyone made better life choices
could earth become like heaven? Leaming log end of lopic

assessmen}.

EXTEND- How migH it be a struggle for Muslims to lead o good life 53 fc“owing
/\khlrah?
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Year 1 Attainment — expected or above

Subject Science Computing | Geography | History RE Music Art DT PE MFL
Overall 96 96 92 96 95 97 98 97 94 NA
Boys 97 97 91 96 96 97 99 97 91 NA
Girls 94 94 92 96 94 98 98 98 98 NA
Gender gap 3 3 1 0 2 1 1 1 7 NA
Pupil 88 88 88 100 94 100 100 100 88 NA
Premium

Non PP 97 97 92 95 95 97 98 97 95 NA
PP gap 9 9 4 5 1 3 2 3 7 NA
EAL 67 67 67 67 67 67 67 67 67 NA
Non EAL 97 97 92 97 96 98 99 98 95 NA
EAL gap 30 30 25 30 29 31 32 31 28 NA
SEN 85 85 77 69 69 85 92 85 62 NA
Non SEN 97 97 93 99 98 99 99 99 98 NA
SEN gap 12 12 16 30 29 14 7 14 36 NA




ining

Year 1 Attainment — High Atta

Subject Science Computing | Geography | History RE Music Art DT PE MFL
Overall 13 23 15 16 17 20 14 7 3 NA
Boys 15 31 21 18 19 15 15 9 6 NA
Girls 10 12 8 14 14 27 14 4 0 NA
Gender gap 5 19 13 4 5 12 1 5 6 NA
Pupil 0 6 0 0 0 18 0 6 6 NA
Premium

Non PP 15 25 18 19 20 21 17 7 3 NA
PP gap 15 19 18 19 20 3 17 1 3 NA
EAL 0 0 0 0 0 33 0 0 0 NA
Non EAL 13 23 16 16 17 20 15 7 3 NA
EAL gap 13 23 16 16 17 13 15 7 3 NA
SEN 0 8 8 0 0 0 0 8 0 NA
Non SEN 14 25 16 18 19 23 16 7 4 NA
SEN gap 14 17 8 18 19 23 16 1 4 NA




Year 2 Attainment — expected or above

Subject Science Computing | Geography | History RE Music Art DT PE MFL
Overall 90 86 90 92 90 94 92 90 94 NA
Boys 85 83 88 91 86 92 89 88 94 NA
Girls 98 90 93 93 95 98 95 93 95 NA
Gender gap 13 7 5 2 9 6 6 5 1 NA
Pupil 67 67 73 73 67 93 80 80 87 NA
Premium

Non PP 93 89 92 95 93 95 93 91 96 NA
PP gap 26 22 19 23 26 2 13 11 9 NA
EAL 100 80 100 80 100 100 80 80 100 NA
Non EAL 89 86 89 92 89 94 92 90 94 NA
EAL gap 11 6 11 12 11 6 12 10 6 NA
SEN 31 31 69 46 31 62 46 38 54 NA
Non SEN 98 94 98 98 98 99 98 97 100 NA
SEN gap 67 63 29 52 67 37 42 59 46 NA




ining

Year 2 Attainment — High Atta

Subject Science Computing | Geography | History RE Music Art DT PE MFL
Overall 17 21 22 26 20 26 18 22 10 NA
Boys 20 27 23 28 20 23 11 18 14 NA
Girls 12 10 22 24 20 32 29 29 5 NA
Gender gap 8 17 1 4 0 9 18 11 9 NA
Pupil 7 7 0 7 0 13 0 7 0 NA
Premium

Non PP 18 23 26 30 23 28 21 25 12 NA
PP gap 11 16 26 23 23 15 21 18 12 NA
EAL 0 20 0 0 60 20 0 20 0 NA
Non EAL 18 21 24 28 18 26 19 23 11 NA
EAL gap 18 1 24 28 42 6 19 3 11 NA
SEN 0 0 31 0 0 0 8 8 0 NA
Non SEN 19 23 26 30 22 30 19 24 12 NA
SEN gap 19 23 5 30 22 30 11 16 12 NA




Year 3 Attainment — Expected or above

Subject Science Computing | Geography | History RE Music Art DT PE MFL
Overall 89 94 88 84 92 94 92 91 92 91
Boys 86 92 88 85 92 88 86 85 90 88
Girls 93 96 87 83 93 100 98 98 94 94
Gender gap 7 4 1 2 1 12 12 13 4 6
Pupil 76 90 81 76 95 100 90 90 90 86
Premium

Non PP 92 95 89 86 91 92 92 91 92 92
PP gap 16 5 8 10 4 8 2 1 2 6
EAL 100 100 100 100 67 100 67 67 100 67
Non EAL 89 94 87 84 93 94 93 92 92 92
EAL gap 11 6 13 16 26 6 26 25 8 25
SEN 59 71 59 53 65 88 59 59 82 63
Non SEN 95 98 93 90 97 95 98 97 94 96
SEN gap 36 27 34 37 22 7 39 38 12 33




ining

Year 3 Attainment — High Atta

Subject Science Computing | Geography | History RE Music Art DT PE MFL
Overall 16 12 16 21 16 4 16 12 2 13
Boys 20 14 17 22 14 3 12 8 3 14
Girls 11 11 15 20 19 6 20 15 0 13
Gender gap 9 3 2 2 5 3 8 7 3 1
Pupil 5 10 5 5 5 0 5 5 0 5
Premium

Non PP 18 13 18 25 18 5 18 13 2 15
PP gap 13 3 13 20 13 5 13 8 2 10
EAL 0 0 0 0 0 0 0 0 0 0
Non EAL 16 13 16 22 16 5 16 12 2 14
EAL gap 16 13 16 22 16 5 16 12 2 14
SEN 0 0 0 0 6 6 6 0 0 6
Non SEN 19 15 19 25 18 4 18 14 2 15
SEN gap 19 15 19 25 12 2 12 14 2 9




Year 4 Attainment — Expected or above

Subject Science Computing | Geography | History RE Music Art DT PE MFL
Overall 87 92 86 87 86 92 89 92 97 86
Boys 86 92 81 86 83 87 84 87 97 81
Girls 91 91 91 91 91 98 95 98 98 93
Gender gap 5 1 10 5 8 11 11 11 1 12
Pupil 82 86 77 82 86 95 77 91 100 82
Premium

Non PP 89 93 88 89 86 91 92 92 97 87
PP gap 7 7 11 7 0 4 15 1 3 5
EAL 88 100 88 88 75 86 100 75 100 88
Non EAL 87 91 85 87 86 92 88 93 97 86
EAL gap 1 9 3 1 11 6 12 18 3 2
SEN 54 62 46 54 46 77 62 69 85 46
Non SEN 92 95 90 92 91 93 92 94 99 91
SEN gap 38 33 44 38 45 16 30 25 14 45




ining

Year 4 Attainment — High Atta

Subject Science Computing | Geography | History RE Music Art DT PE MFL
Overall 29 30 32 32 29 17 31 33 26 29
Boys 30 32 33 33 27 10 27 27 32 29
Girls 29 29 31 31 31 25 35 40 20 31
Gender gap 1 3 2 2 4 15 8 13 12 2
Pupil 32 32 36 36 36 27 36 41 23 32
Premium

Non PP 29 30 31 31 27 15 29 31 27 29
PP gap 3 2 5 5 9 12 7 10 4 3
EAL 13 13 13 13 13 0 29 25 0 13
Non EAL 31 32 34 33 30 18 31 33 28 31
EAL gap 18 19 11 20 17 18 2 8 28 18
SEN 0 0 0 0 0 0 0 8 0 0
Non SEN 33 34 36 36 32 19 35 36 29 33
SEN gap 33 34 36 36 32 19 35 28 29 33




Year 5 Attainment — Expected or above

Subject Science Computing | Geography | History RE Music Art DT PE MFL
Overall 98 95 92 93 96 99 99 95 98 96
Boys 97 97 97 93 95 98 98 93 98 97
Girls 100 93 89 93 96 100 100 96 98 95
Gender gap 3 4 8 0 1 2 2 3 0 2
Pupil 100 92 92 96 96 100 100 96 96 96
Premium

Non PP 98 96 92 92 96 99 99 95 99 96
PP gap 2 4 0 4 0 1 1 1 3 0
EAL 91 82 82 91 91 90 100 73 91 82
Non EAL 99 96 94 93 96 100 99 97 99 97
EAL gap 8 14 12 2 5 10 1 24 8 15
SEN 94 83 94 78 83 94 94 83 89 94
Non SEN 99 97 92 96 98 100 100 97 100 96
SEN gap 5 14 2 18 15 6 6 14 11 2




Year 5 Attainment — High Attainers

Subject Science Computing | Geography | History RE Music Art DT PE MFL
Overall 35 26 25 27 28 22 27 20 23 23
Boys 36 25 22 22 19 19 19 12 31 19
Girls 35 25 27 31 36 25 38 27 15 27
Gender gap 1 0 5 9 17 6 19 15 16 8
Pupil 25 8 4 8 13 25 33 8 21 4
Premium

Non PP 28 30 30 32 32 21 26 23 24 28
PP gap 13 22 26 24 19 4 7 15 3 24
EAL 55 27 27 36 18 30 18 9 27 36
Non EAL 33 25 24 25 28 21 29 20 23 22
EAL gap 22 2 3 11 10 9 11 11 4 14
SEN 22 11 6 11 11 22 11 6 6 0
Non SEN 37 28 28 30 31 22 30 22 26 27
SEN gap 15 17 22 19 20 0 19 16 20 27




Year 6 Attainment — Expected or above

Subject Science Computing | Geography | History RE Music Art DT PE MFL
Overall 88 92 87 93 90 88 91 93 94 82
Boys 82 91 80 89 84 80 84 93 93 73
Girls 94 94 94 98 96 96 98 94 96 92
Gender gap 12 3 14 9 12 16 14 1 3 19
Pupil 71 86 76 90 81 81 81 86 86 71
Premium

Non PP 92 94 89 94 92 89 93 95 96 85
PP gap 21 8 13 4 11 8 12 9 10 14
EAL 100 100 100 100 100 100 95 100 100 90
Non EAL 85 91 84 92 87 85 90 92 93 80
EAL gap 15 9 16 8 13 15 5 8 7 10
SEN 47 67 47 73 47 33 67 67 67 33
Non SEN 95 97 93 97 97 97 95 98 99 90
SEN gap 48 30 46 24 50 64 28 31 32 57




Year 6 Attainment — High Attainers

Subject Science Computing | Geography | History RE Music Art DT PE MFL
Overall 25 13 14 25 19 3 18 13 8 8
Boys 18 20 9 22 11 2 4 11 7 4
Girls 31 6 20 27 27 4 33 16 10 12
Gender gap 13 14 11 5 16 2 29 5 3 8
Pupil 5 5 0 14 5 0 0 0 0 0
Premium

Non PP 29 15 18 27 22 4 22 16 11 9
PP gap 24 10 18 13 17 4 22 16 11 9
EAL 25 5 10 20 30 5 10 10 0 10
Non EAL 24 15 15 26 16 2 20 14 10 7
EAL gap 1 10 5 6 14 3 10 4 10 3
SEN 0 13 0 7 0 0 0 0 7 0
Non SEN 29 13 16 27 22 3 21 15 9 9
SEN gap 29 0 16 20 22 3 21 15 2 9
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